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ABSTRACT 
Visia Puspitosari. 2015. A Descriptive Study of using Pictures in student’s 
Narrative Writing process (A Qualitative Study of the Second Grade Students of 
SMP N 3 Nguter Sukoharjo in Academic Year 2014/2015). Thesis, English 
Education Departement, Islamic Education and Teaching Training Faculty, State 
Islamic Institute of Surakarta.  
First Advisor  : Rochmat Budi Santos, S.Pd., M.Pd 
Second Advisor : Kurniawan, S.S., M.Hum. 
Key Words: Writing skill, Pictures, Descriptive research. 
This research is intended to describe the implementation of using pictures 
in student‟s narrative writing process, the difficulties faced by the teacher and 
students, and the students achievement by using pictures in student‟s narrative 
writing process at SMP N 3 Nguter Sukoharjo in academic year 2014/2015.  
This research used descriptive qualitative approach. The population of the 
research is all of the VIIIE students of SMP N 3 Nguter in the academic year 
2014/2015, consisting of 25 students as the sample. The instruments in collecting 
the data are the researcher, camera and note book. The researcher was the main 
instrument to look for the data or information, while camera and notebook were 
used as supporting instruments. In analyzing the data, the researcher used Miles 
and Huberman model of data analysis there were three main components. They 
were data reduction, data display, and conclusion. Before the researcher analyzed 
the data, she collected the data from three techniques which were used namely 
observation, interview, and documentation. 
The research showed that (1) the implementation of using pictures in 
student‟s narrative writing process had five stages. There are Pre-writing, drafting, 
revising, editing and publishing. (2) there are problems that faced by students, 
there are about composition, comprehension and conception of ideas, the generic 
structure and feeling difficult and bored. And the difficulties for the teacher was a 
time and classroom management. (3) there was a significant increase in student‟s 
writing narrative text between pre-test and post-test  (pre-test average is 52,04 and 
post-test average is 77,84). The research recommended that there is a need for 
further reviewing of the writing activities. 
  
  
ix 
 
TABLE OF CONTENT 
 
TITLE PAGE ...................................................................................................... i 
ADVISOR SHEET.............................................................................................. ii 
RATIFICATION ................................................................................................. iii 
DEDICATION .................................................................................................... iv 
MOTTO............................................................................................................... v 
ADMISSION SHEET ......................................................................................... vi 
ACKNOWLEDGEMENT .................................................................................. vii 
PRONOUNCEMENT ......................................................................................... ix 
ABSTRACT ........................................................................................................ x 
TABLE OF CONTENT ...................................................................................... xi 
CHAPTER I  :  INTRODUCTION ................................................................ 1 
A. Background Of The Studies .......................................... 1 
B. Limitation Of The Research .......................................... 5 
C. Problem Statement ........................................................ 6 
D. The Objective Of The Study ......................................... 6 
E. The Benefit Of The Study ............................................. 7 
F. The Definition Of Key Terms ....................................... 7 
CHAPTER II  :  REVIEW ON RELATED THEORIES ................................ 9 
A. Previous Related Study ................................................. 9 
B. Review of Writing ......................................................... 11 
1. The Definition of Writing Ability .......................... 11 
2. The Purpose of Writing .......................................... 13 
3. Writing Process ...................................................... 15 
4. The Elements of Effective Writing ........................ 17 
5. The Problems of Teaching Writing ........................ 18 
6. Teaching of Writing ............................................... 20 
7. Teaching of Writing for Junior High School ......... 23 
C. Narrative Text................................................................ 24 
1. The Definition of The Text .................................... 24 
  
x 
 
2. The Definition of Narrative Text ........................... 25 
3. The Features of Narrative Text .............................. 26 
D. Picture ............................................................................ 28 
1. Definition of Picture ............................................... 28 
2. The Types of Picture .............................................. 31 
3. The Source of Picture ............................................. 33 
CHAPTER III : RESEARCH METHODOLOGY ......................................... 36 
A. The Research Design ..................................................... 36 
B. Research Setting ............................................................ 37 
C. The Data Resources ....................................................... 37 
1. Event....................................................................... 38 
2. Informant ................................................................ 38 
3. Document ............................................................... 38 
D. The Research Instrument ............................................... 39 
E. The Technique Of Collecting The Data ........................ 39 
1. Interview................................................................. 40 
2. Observation ............................................................ 40 
3. Documentation ....................................................... 41 
F. The Data Analysis ......................................................... 42 
1. Data Reduction ....................................................... 44 
2. Data Display ........................................................... 44 
3. Conclusion / Drawing / Verification ...................... 45 
G. The Trustworthiness of The Data .................................. 46 
CHAPTER IV : RESEARCH FINDINGS AND DISCUSSION ................... 47 
A. The Research Finding .................................................... 47 
1. The Implementation Using Pictures in Student‟s  
Narrative Writing Process ...................................... 48 
2. The Difficulties Using Pictures in Student‟s  
Narrative Writing Process ...................................... 52 
3. The Improvement of Student‟s ............................... 57 
 
  
xi 
 
B. The Discussion .............................................................. 60 
1. The Implementation Using Pictures in Student‟s  
Narrative Writing Process ...................................... 60 
2. The Difficulties Using Pictures in Student‟s  
Narrative Writing Process ...................................... 62 
3. Students Achievement ............................................ 65 
CHAPTER V : THE CONCLUSION AND SUGGESTION ........................ 66 
A. Conclusion ..................................................................... 66 
B. Suggestion ..................................................................... 67 
BIBLIOGRAPHY ............................................................................................... 69
  ................................................................................................... 
APPENDICES.....................................................................................................  
 
 
 
 
 
 
 
 
1 
 
1 
 
CHAPTER I 
INTRODUCTION 
 
In this chapter,the researcher explain about the background of the study, the 
limitation of the problem, the problem of the study, the objective of the study, the 
benefits of the study, and the definition of the key terms.  
A. Background of the study 
English is the International language, which is used by the most 
people in the world. English has become more famous among people from 
children to adult, although English is as a foreign language. People feel if 
they want to follow the changes, one of the ways is by mastering English. 
People were not born with a language, they have to learn how to use 
and understand it, so they can gain meaning and communicate with others. 
When people know a language, they can make choice about the words that 
they need to use and how to put these words together to create meaning. Their 
knowledge of words pattern of language allow other to read, write, speak and 
listen in a meaningful ways.  
Language is an important tool for communication. There are two 
kinds of communication. Verbal and Nonverbal communication, verbal 
communication means spoken and written form, and the example nonverbal 
communication are gestures and body languages. Communicating means to 
understand, learn, think, socialize, and express many ideas, 
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informationfeelings and also develop science, technology, and culture 
between speakers and listeners or writers and readers. 
English is consisting of four skills that should be learned, they are 
listening, speaking, reading and writing. Although the action competences 
consist of listening, speaking, reading and writing but the writer is mainly 
focused on writing skill. Writing is useful tool for discovering and thinking. 
This skill becomes more difficult for students in any level of English because 
it needs hard thinking to produce word sentences, mastering grammar, 
arranging paragraph at the same time. Besides that, many students who study 
English consider that they do not know how to write a topic. They are unable 
to apply English in the written form. They often face some problems to 
organize their ideas; they do some mistakes with the lack of knowledge in 
vocabularies and grammatical rules and tenses. Moreover, the students face 
some problems in improving their writing skill. They cannot recognize or 
improve a sentence or paragraph correctly or they do not have an idea about 
what they want to write. Furthermore, they cannot put the right words down 
becoming a good sentence or paragraph. Another problem is, although they 
have an idea, but they are still confused how to develop it as the correct one, 
so they cannot make a paragraph. 
Writing is very important to help people. Writing can help them to 
store new information in memory. It also can help them to find the 
information and ideas, so that the students have to master it as their need. 
Writing is one of the way to help in improving skill in English especially in 
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remembering a vocabulary. Besides that, writing has a problem. There are 
many problems in writing text like, grammar problems, the organizations of 
the writing, the contents of the text, vocabularies, and about spellings.  
In second grade students of Junior high school, there are some texts 
which have to be mastered by the students at Junior high school. One of them 
is narrative text. Based on the syllabus, the researcher had got a narrative text 
to be the text of this research.  
Narrative text is a text that tells us about story. Usually people use the 
narrative to present a view of the world that entertains or informs the readers 
or listeners. The English teacher use narrative text to gain the attention of the 
students, to improve their comprehension, to get better about their structure or 
grammar. Narrative text is used by English teacher to gain the attention 
because by using an interest stories, the students can be interested in the 
lesson. So, the teacher can gain easily to give them about structure and 
vocabularies. Some examples of narrative text are, fantasy novels, bedtime 
stories, historic fictions, and stories. 
Based on these problems about writing narrative text that faced by the 
students and the teacher, it must be solved. To solve these problems, it needs 
the creativity of teachers to use the suitable technique in teaching writing of 
narrative text. There are a lot of techniques and methods in teaching-learning 
process that can motivate the students and the teacher to get the English 
teaching effectively. 
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The researcher chooses SMP N 3 Nguter as the subject of the 
research. The first reason comes from the variable of the title that is narrative 
text. And also narrative text is the subject material in Junior high school. 
SMP N 3 Nguter is located at Jl. Widoro, Dukuh Kepuh, Nguter, Sukoharjo. 
It has fifteen (15) classes in total.The researcher chooses the second grade 
because like the explanation above, according to the syllabus, narrative text 
was in the second grade in semester.  
The effective teaching in writing especially narrative text is based on 
the problems and also the problem solving by the English teacher. Sometime, 
the English teacher changed the method in teaching English. So, by the 
interview with the teacher, he researcher knew about the method or technique 
that was used by the teacher to give all of the aspects of narrative text to the 
students.  
According to Oemar Hamalik (1997:57), states that picture is “ segala 
sesuatu yang diwujudkan secara visual dalam bentuk dua dimensi sebagai 
curahan perasaan atau pikiran”. Further, Wright (1989:29) states that, 
“Picture is not just an aspect of method but through its representation of 
place, object, and people. It is essential part of the overall experiences “. 
Picture can motivate the students and make him or her want to pay 
attention and want to take a part. The model of English learning by Using 
Pictures is proven to be the best way to make the students fun and enjoy the 
English learning. When they enjoy the learning process, they can get a new 
motivation in their study, they love English and finally their ability of English 
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can develop. On the other hand, this way of teaching can make the students 
relax in learning process and it makes the students learn faster as what stated 
by Dulay, Burt, and Khashen that relax and self-confident learners learn faster 
(Dulay, Burt, and Khasen in Tomlinson, 1998:9). 
Considering those conditions, the researcher is interested in describing 
of Using Pictures in Narrative writing process. Based on the explanation 
above the researcher is interested in taking the title“A DESCRIPTIVE 
STUDY OF USING PICTURES IM STUDENT’S NARRATIVE 
WRITING PROCESS (A QUALITATIVE STUDY OF THE SECOND 
GRADE STUDENT’S OF SMP N 3 NGUTER SUKOHARJO IN 
ACADEMIC YEAR 201/2015). 
 
B. Limitation of The Research 
In order to focus on the topic, the researcher makes limitation to both 
the object and the subject of this research. The researcher limited the object of 
narrative writing process by using pictures, to describe the implementation of 
narrative writing process in writing skill by using pictures. Because writing 
skill is one of the difficult subject to understand by the students so writing is 
prioritized in narrative writing process and the implementation as well. So, 
the researcher only focuses on writing skill. In this study, the subject is from 
second grade students of SMP N 3 NGUTER in the academic year 2014-
2015. Therefore, as the results of this study, it is considered applicable to 
subject as a whole classes these is: VIIIE. 
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C. Problem Statement 
Based on the problems identification, there are some problems that 
state by the researcher, as follow: 
1. How is the implementation of using pictures in student‟s narrative 
writing process a SMP N 3 Nguter? 
2. What are the difficulties faced by teacher and students by using pictures 
in student‟s narrative writing process at SMP N 3 Nguter? 
3. How is the students‟ achievement by using pictures in student‟s narrative 
writing process at SMP N 3 Nguter? 
 
D. The objective of the study 
Based on the background above, objectives of the research are as follow: 
1. To know how the implementation of using pictures in student‟s narrative 
writing process at SMP N 3 Nguter 
2. To know the difficulties faced by teacher and students by using pictures 
in student‟s narrative writing process at SMP N 3 Nguter. 
3. To know how the students achievement by using pictures in student‟s 
narrative writing process at SMP N 3 Nguter. 
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E. The benefit of the study 
The result of this study is expected to be useful for: 
1. Students 
The result of this study can give an input to the students to improve their 
ability in writing. 
2. Teachers 
The result of this study can inform the teachers that the using picture is 
able to increase the student‟s ability in writing. 
3. Other researchers 
Other researchers who are interested in teaching narrative text by using 
different variables can get the basic information from this study to do the 
further research.  
 
F. The definition of key terms 
1. According to Hammer (2004:12) writing is process a way of looking at 
what people do to compose written text. The formulas of good writing 
consist of pre-writing, writing, revising, editing. Those allow their work 
to emerge in a series that can be arranged of manageable steps. 
2. According to Harris (1993:26) narrative text means part of the story 
genre which is tells us about the view of the world that entertains or 
informs the reader or listener. Usually people use the narrative to present 
a story. 
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3. According to Hillary (1196) the term descriptive research refers to the 
type of research question, design, and data analysis that will be applied to 
a given topic.  
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CHAPTER II 
REVIEW ON RELATED THEORIES 
 
In this chapter, the researcher describes the theories that are related to the 
research. In this research, the researcher uses several theories to support the 
research based on the title“A DESCRIPTIVE STUDY OF USING PICTURES 
IN STUDENT’S NARRATIVE WRITING PROCESS (A QUALITATIVE 
STUDY OF THE SECOND GRADE STUDENT’S OF SMP N 3 NGUTER 
SUKOHARJO IN ACADEMIC YEAR 2014/2015)”. 
A. Previous related study 
There are some studies related with the research. First is entitled “Using 
Picture Series to improve student‟s writing skill at the Eighth Grade students 
of SMP N 3 Nguter (Classroom Action Research) in the academic year of 
2012/2013. It was done by Dita Sari Arba‟atik. The problems of the research 
are (1) How to use picture series in writing ability on the Eighth Grade of 
SMP N 3 Nguter. (2) How is the implementation of picture series media to 
the student‟s descriptive text writing ability on the Eighth Grade of SMP N 3 
Nguter. (3) How is the improvement of student‟s descriptive text writing 
ability by using picture series media on the Eighth Grade of SMP N 3 Nguter. 
The objectives of this research are (1) to use the picture series in writing skill 
to the Eighth Grade student‟s of SMP N 3 Nguter. (2) To know whether 
picture series media can overcome the difficulty of student‟s descriptive text 
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writing ability on the Eighth Grade of SMP N 3 Nguter. (3) To know whether 
picture series media can improve the student‟s descriptive text. 
The second previous study is done by Muhammad Zaki Aditama. 
Entitled “ImprovingStudent‟s Writing Skill in Narrative Text throughPicture 
Cued Task (A classroom Action Research at the Eighth Grade student‟s of 
SMP Al-Islam 1 Surakarta in the academic year 2013/2014). The problems of 
the research are (1) How is the implementation of picture cued task in 
improving the student‟s writing skill in Narrative text for the Eighth Grade of 
SMP Al-Islam 1 Surakarta in academic year 2013/2014. (2) How well the 
picture cued tasks improve the student‟s writing skill for the Eighth Grade of 
SMP Al-Islam 1 Surakarta in academic year 2013/2014. And the objectives of 
this research are (1) To know the implementation of picture cued task in 
improving student‟s narrative text for the Eighth Grade of SMP Al-Islam 1 
Surakarta in academic year 2013/2014. (2) To find out the improvement of 
the student‟s writing skill in SMP Al-Islam 1 Surakarta in academic year 
2013/2014 using picture cued technique.  
Meanwhile this research entitled “A Descriptive study of Using pictures 
in Student‟s Narrative writing process; A Qualitative study of the second 
Grade student‟s of SMP N 3 Nguter Sukoharjo in academic year 2014/2015. 
This research is nearly difference with the first previous research in the 
material. The first previous research uses Descriptive text, and this research 
uses Narrative text. However the same of this research and the first research 
is the object. The object of this research is writing skill. The second previous 
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research is same with this research. Both the second previous research and 
this research use writing skill as their object of the research. The material 
both the second previous research and this research use Narrative text.  
The difference of this research and the other is the research 
methodology. The first previous research and the second previous research 
use Classroom Action Research and this research use Descriptive Qualitative. 
The first previous research and the second previous research in the data 
collecting technique and the data analyzing use qualitative and quantitative. 
While in this research uses qualitative.  
 
B. Review of Writing 
This section discusses the definition of writing ability, the purpose of 
writing, writing process, the elements of writing, problems in writing, 
teaching of writing and teaching of writing for Junior High School.  
1. The definition of writing Ability 
The study of language in twentieth century has tended to 
concentrate on spoken language. Written language was thought by some 
to be spoken language into written form. Writing was for a long time 
neglected in language teaching. The assumption that writing is putting 
the spoken language into written forms only true for activities like taking 
down dictation or transcribing a tape ( Brookes & Grundy, 2000:1 ). 
However long ago writing really started, it has remained for most of its 
history a minority occupation. This is in part because although almost all 
12 
 
 
 
human beings grow up speaking their first language (and something their 
second or third) writing has to be taught. Spoken language, for a children, 
is acquirednaturally as a result of being exposed to it, where as the ability 
to write has be consciously learned (Harmer, 2004: 3). 
Writing is one of important skill that language learners need to 
learn as an essential component not only for their academic practice but 
also later in their professional life. There are some definitions of writing 
proposed by experts. 
There are many conceptions dealing with the writing process. 
According to Hammer (2004:12) writing is process a way of looking at 
what people do to compose written text. The formula of good writing 
consists of pre-writing, writing, revising, editing. Those allow their work 
to emerge in a series that can be arranged of manageable steps.  
Byrne (1997:1) says that on one level, writing can be said to be the 
act of forming symbols; making mark on a flat surface of some kind. He 
also states that writing involves the encoding of a message of some kind 
that is translating thoughts into language. 
The other definition comes from Harris (1993:10) He says that 
writing is a process that occurs over a period of time, particularly if the 
writer takes account the same times extended periods of thinking that 
precede initial draft. Even in the more immediately focused stage of 
constructing a text (actually writing the words down) writer pause, think, 
write, pause, think, and revise and so on. In line with definition above 
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Nunan (2005:98) quotes the statement of Sokolik (2003) that writing is a 
combination of process and product. The process refers to the act of 
gathering ideas and working with them until they are presented in a 
manner that is polished and comprehensible to readers. 
From all the explanations above, it can be concluded that writing 
skill is technical competence to arrange and produce good written from in 
which the researcher uses certain convection of variables of linguistic 
aspects (word spelling, punctuation, sentence structure/language use, 
etc). In order to express idea, thought, opinion, and feeling so that people 
(as readers) can understand.  
2. The Purpose of Writing 
1) McMahan, et al. (1996:8) mention the purposes of writing as 
follows: 
a. To express the writer‟s feeling 
The writer wants to express his feeling and thought the 
written form, as in a diary or a love letter. It is what is so called 
as expressive.  
b. To entertain the readers 
The writer intends to entertain the reader through written 
form, and usually uses authentic materials. It is called as literary 
writing. 
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c. To inform the readers 
It is used to give information or explain something to 
readers. It is a kind of informative writing. 
d. To persuade the readers 
The writer wants to persuade or convince the readers 
about his opinion or concept or idea. It is called as persuasive 
writing. In addition, Byrne (1997:2) in this book “Teaching 
Writing Skill” says about the purpose of writing: “it is helpful to 
keep in mind some of the many uses we are likely to make of 
writing”. On a personal level, people use writing to make a note 
of something, for example shopping lists, diaries, etc. And use 
to keep records of things to be remembered. Writing is also used 
to send messages in the forms of letters, memos, and many kinds 
of writing to deliver the message from one to others.   
2) According to Graham and Penin, 2007 b. These teachers further 
recognize two need for students to learn to write for multiple 
purposes, including : 
a. Communicating with others (e.g., personal letters, business 
letters, notes, cards, email). 
b. Informing others (e.g., writing reports; explaining how to do 
something; describing an event, object, or place). 
c. Persuading others (e.g., expressing an opinion about a 
controversial topic). 
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d. Learning content material (e.g., summarizing, learning logs, and 
journal entries). 
e. Entertaining others (e.g., writing stories, plays, poems). 
f. Reflecting about self (e.g., writing about personal events, 
autobiography). 
g. Responding to literature (e.g., book evaluations, analyzing 
authors intentions). 
h. Demonstrating knowledge (e.g., traditional classroom tests, 
high-stakes tests involving writing). 
3. Writing Process 
Writing process is a way of looking at what people do when they 
compose written text (Harmer 2004:12). The focus in the writing process 
is on what the researcher does in their writing. According to Tompkins 
and Hokisson (1991:211), there are five stages in writing process. 
a. Pre-writing 
Tompkins and Hokisson (1991:211) stages that pre-writing is 
the getting ready to write stages. Pre-writing has probably been be 
most neglected stage in writing process, however it is important to 
writes as warm up. Pre-writing begins when learners have to find 
any relevant supporting ideas for the topic they wish to write about. 
Rohmah (2008:9) says that pre-writing phase of writing uses writing 
as a means of exploring a subject, of discovering various approaches, 
of seeing thing in a new way, and finding contradictions. 
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b. Drafting 
As Rohmah (2008:20) quotes the statement of Singh and 
Sarkar (1994) that the draft is a further means of discovering ideas 
and exploring what one want to say. Tompkins and Hokisson 
(1991:215) stage that drafting stage is the time to pour out ideas, 
with little concern about spelling, punctuation, and other mechanical 
errors. During the drafting stage, students focus and getting their 
ideas down on paper. Students begin with tentative ideas 
development through pre-writing activities. Later, during editing, 
students can clean up mechanical errors and put their composition 
into a neat, final form. 
c. Revising 
The process of developing, starting, and placing sentences that 
announce the main point of a piece of writing are part of the much 
larger process called revising (Gere, 1988:25). As Nunan (2005:107) 
quotes the statement of Vaca and Gove (2000) that revising occurs 
when a writer looks for feedback from a teacher of another students. 
Tompkins and Hokisson (1991:219) quote the statement of Fairley 
and Wette (1981) that student make four types of changes: addition, 
substitution, deletion, and moves. Students might add words, 
substitute sentence, delete paragraphs, and move phrases. 
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d. Editing 
Editing is putting the peace of writing into its final form 
Tompkins and Hokisson (1992:219). The focus in the stage changes 
to mechanics, students polish their writing by correcting, spelling 
and other mechanical errors. They include capitalization, 
punctuation, spelling, sentence structure, usage, and formatting 
considerations specific to poems, script, letter, and the other forms of 
writing. 
e. Publishing 
In this stage students bring their compositions to life by 
publishing them or sharing them orally with appropriate audience 
(Tompkins and Hokisson, 1991:222). Nunan (2005:109) says that 
publishing refers to putting the writing in a final finished format 
where it can be shared with others. When the students share their 
writing with real audiences of classmates, other students parents and 
communities students come to think of themselves as authors.  
4. The Elements of Effective Writing 
According to Wilbers (page 2) there are five elements of effective 
writing, namely: 
a. Central Idea 
This element of good writing involve focusing on a clear, 
manageable idea, argument, or thesis around which to organize your 
18 
 
 
 
material. If includes selecting subordinate ideas that support and 
reinforce your central idea. 
b. Organization 
This element of writing has to do with coherent arrangement of 
material. It involves keeping the reader oriented to the central and 
subordinate ideas. Good organization is logical and sequential. It 
guides the reader between divisions of the material. 
c. Supporting Material 
Explanations, examples, statistics, and quotations make the 
ideas and information presented meaningful and memorable for the 
reader. In exposition, the role of supporting materials is to clarify; in 
argument, to persuade. 
d. Expression, Word Choice, and point of View 
Language is clear, specific, accurate, and appropriate to the 
audience, purpose, and material. Variety in sentence structure and 
length creates emphasis. 
e. Spelling, Grammar, and Punctuation 
This element of good writing counts only when it is wrong. 
Fair or not, your reader will notice your spelling, grammar, or 
punctuation only when you make a mistake.  
5. The problems and The Difficulties of Teaching Writing 
According to Fawzia (2014:41) five main types of writing 
problems were investigated: deciding how to start an easy/paragraph: not 
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knowing how to write a correct English sentence: putting the ideas 
together in a coherent way: choosing the right vocabulary to express their 
ideas and not having enough ideas about the topics that their teachers ask 
them to write about.  
English language is recognized as a second language ad it is sed a 
medium of instruction in school and tertiary level in Indonesia. As a 
second language user, students and teacher will have difficulties I 
usingthis language especially in writing. According to Yahya and 
Hasyim (2013:6245), the difficulties that faced by the students classified 
as five categories: 
a. Comprehension and conception of ideas 
b. Composition 
c. Language accuracy and appropriacy 
d. Vocabulary 
e. Lack of time 
According Meluok (2013:216) Stated that any skill requires 
practicing, reinforcing, and refining. Writing skills are no different and 
therefore, good writers require time to practice their writing skills. 
Writing taught once or twice a week is just frequently enough to remain 
students that they cannot write, and teachers that cannot teach. Writing, 
like any exercise, becomes easier and easier when done every day.  
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6. Teaching of Writing 
According to Harmer (1998:79), there are several important points 
that need to concern in teaching writing to students of English as a 
foreign language includes: 
a. Reinforcement 
The students find its benefit when they practice using English 
in written text after studied how to use English rather than given 
explanation about how English are constructed. The process when 
they struggle to make a written text is reinforced their theory. By 
practicing making written text, the students mind is working twice. 
First, they have to remember the explanation about how English are 
constructed, and second, they apply those explanations to express 
their idea.  
b. Language development  
By doing writing, the process of writing helps the students go 
through ongoing learning experiences as the students‟ mental 
activity. Teacher can guide the students in order to motivate them by 
guiding them when recalling their experiences or when combining it. 
Teacher can give first sentences, questions, clues, or objects related 
to the topic that they are going to write.  
c. Learning style 
Every student is different. They have their own way to 
acquiring their knowledge. Some of them acquire greatly by reading 
and listening. On the other hand, some of them take longer time 
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learning by reading and listening. They prefer write and speak to 
read and listen. Teacher‟s role is to find which way students arefit to 
acquire the knowledge. 
d. Writing as a skill 
Writing must be taught to the students because it included in 
four English skills. By mastering writing skills, the students will be 
able to produce their ideas into written text freely (Harmer, 
1998:79). Teaching writing is a basic language skill just as important 
as speaking, listening and reading. Students need to know how to 
write letters, how to reply advertisements etc. They also need to 
know some of writing‟s special conventions such as punctuation, 
paragraph construction, etc. 
Based on previous explanations, there are many important points 
that need to highlight. Therefore, teacher needs to concern with those 
points. Harmer (2004:79) proposed several teachers‟ duties as follows: 
a. Demonstrating 
This duty requires the teacher to draw features of the text to 
attract students‟ attention (Harmer, 1998:41). The teacher underlines 
how to organize the text, how to arrange the main idea, and how to 
make their texts coherent. This duty is important because it make the 
students aware of these things.  
b. Motivating and provoking students 
Before the lesson starts, the teacher should prepare some 
suggestions in order to solve the students who are having struggle 
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with their ideas. Those suggestions may in form of completing task 
on the board; reassembling teacher also can state the objective of the 
activity in order to give them clear way of thinking. 
c. Supporting 
This duty requires the teacher to be available during the 
writing class. The teacher should control all of the students‟ 
progresses. By controlling around the class, the teacher will be able 
to help the students to overcome difficulties immediately. Letting the 
students stuck on their problems for too long may result in losing 
their attention and motivation towards writing activity. The teacher 
must be active to ask to the students, which part is difficult or which 
part that they do not understand (Harmer, 2004:82).  
d. Responding  
During the process or when it is finished, the teacher gives 
respond to the students writing. It is the way by the teacher to give 
students content and construction. Teacher gives them comment that 
can motivate them further. By keeping motivation of the students, 
teacher will be able to execute jumbled texts as prelude to writing, or 
giving them the words to start writing more activities to develop his 
students‟ skills (Harmer, 2004:83).  
e. Evaluating 
Teacher can invite the students into discussion group to 
evaluate their works. By having examples from other students, the 
students can get a clear solution to their problems. After that, teacher 
can hand back the students marked scripts. Teacher asks them to 
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look at the errors they have highlighted and try to put revise those 
errors into right (Harmer, 2004:41).  
7. Teaching of Writing for Junior High School 
According to English syllabus of school Unit Level Curriculum 
(KTSP), the teaching of writing for Junior High School students involves 
the teaching of paragraphs or texts. The texts advocated are: recount, 
narrative, descriptive, procedure and report. 
Recount text is a kind of text that is usually found or presented in 
journal, diaries, personal letters biographies, travel reports, police reports, 
sport reports, histories, etc. the main elements of recount are orientation, 
list of events, and reorientation. In the orientation step the writer 
mentions people and things that are involved, time of the event, the place, 
and the situation. In the list of events, the writer concludes the story by 
giving comments. 
Narrative text is a kind of text that tells a story. It is developed in 
some steps: orientation, complication, resolution, evaluation, and 
reorientation. In the step of orientation, the writer tells the characters in 
the story, their name and places they live, their ages, their conditions, and 
their willing. In the complication step, the writer presents the unexpected 
event that happens to the characters. In the resolution step, the writer tells 
how the complication is solved. In the evaluation step, the writer invites 
the reader to think what is the meaning or values that are taken from the 
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story. In the reorientation step, the writer concludes the story by giving 
comments. 
Descriptive text is a kind of text to describe something, people, or 
object. Procedure text is a kind of text that tells a procedure of making 
something. Meanwhile, report text is a kind of text to report events, 
things in the world, animals, and floras. 
In this study, the focus is only on Narrative text, since this kind of 
text becomes problems for the students and it needs to be solved 
immediately. 
 
C. Narrative text 
This section discusses the definition of text, the definition of narrative 
text, the features of narrative text, types of narrative text, the generic 
structures of narrative text and language features.  
1. The Definition of Text 
People use words in the world. When these words are put together 
to communicate the meaning, a piece a text is created. When we speak or 
write to communicate a message, we are constructing a text, when we 
read, listen to, or view a piece of text; we are interpreting its meaning.  
There are main categories of texts, literary and factual. Within 
these are various types of text. Each type has a common way of using 
language.  
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Literary text includes aboriginal dreaming stories, movie scripts, 
limericks, and fairy tales, novels, song lyrics, mimes and soap operas. 
They are constructed to appeal to our emotion and imagination. Literary 
text can make us laugh or cry, think about our lives or consider our 
beliefs. There are three main types of text in this category: Narrative, 
Poetry, and Dramatic, media text such as films, videos, television shows, 
and CDs can also be told in this category. 
Factual text included advertisements, announcements, internet 
websites, current affair shows, debates, recipes, reports and instructions. 
They present information or ideas and aims to show, tell or persuade the 
audience. The main types of text in these categories are recount, 
response, explanation, discussion, information, report, exposition, and 
procedure.  
2. The definition of Narrative Text  
The narrative text tells a story. Its purpose is to present a view of 
the world that entertains or informs the reader or listener. Another 
purpose are, other than providing entertainment, can be to make the 
audience think about an issue, teach them a lesson, or excite their 
emoticons. 
Another definition according George Braine and Claire May said 
that when the description is about events, such as a story, we say that the 
writer is using narration.  
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Although, narration usually refers to the telling of story, the term is 
used here to describe the relating of an experience. That experience 
maybe in the past (past narration) or it may be a typical experience (what 
people usuallydo) or it may be in progress (present narration).  
Mark and Kathy Anderson said that there are some examples of 
Narrative text that can be founded are: fantasy novels, bedtime stories, 
historical fictions, and stories.  
3. The features of Narrative Text 
a. Purpose 
The social function of narrative text is to amuse, entertain and 
to deal with actual or vicarious experience in different way, 
narratives deal with problematic events which lead to a crisis or 
turning point of view, which find in turning a resolution. It has the 
following characteristics. 
Research has shown that narrative constitutes an important 
discursive resource used by speakers across a range of social 
contexts and setting to accomplish many different social functions. It 
is clearly the case that “narratives are highly portable discursive 
units”. Stories can be told to entertain, to justify and explain 
(accounts, and descriptions of events), to instruct (the „cautionary‟ 
tales, fables), and to establish social norms (gossip). But even more 
importantly, stories tell us who we are: they are central to our social 
and cultural identity. 
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b. Types of Narrative 
There are many types of Narrative. They can be imaginary, 
factual, or combination of both. They may include fairy stories, 
mysteries, science, fictions, romances, horror stories, adventure 
stories, fables, myths and legends, historical narratives, ballads, slice 
of life, and personal experiences.  
c. Generic Structure of Narrative  
Derewianka (1990:32) states that the steps for constructing a 
narrative are: 
1) Orientation 
The writer tells the audience about how the characters in 
the story are, where the story is taking place, and when the 
action happens (can be a paragraph, a picture, or opening 
chapter). 
2) Complication 
The story is pushed along by a series of events, during 
which we usually expect some sort of complication of problem 
to arise. It just would not be so interesting if something 
unexpected did not happen. This complication will involve the 
main characters and often serves to temporary toward them, for 
reaching their goals. The researcher tells how the problem arise, 
something unexpected events will happen.  
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3) Resolution 
In a “satisfying” narrative, a resolution of the complication 
is brought about. The complication may be resolved for better or 
for worse, but it is rarely left completely unresolved (although 
this is of course possible in certainly types of narrative which 
leave us wondering (how is the end). It is the end of story.  
d. Language features 
Derewianka (1990:32) states that there are several common 
grammatical patterns of a narrative. There are; specific, often 
individual participants with defined identities. Major participants are 
human, or sometime animals with human characteristics, use of 
action verbs refer to events, use of past tense to locate events in 
relation to speaker‟s or writer‟s time, use of conjunction and time 
connective to sequence of events, use of adverb and adverbial of 
phrases to indicate place and time, use of adjective to describe 
nouns.  
 
D. Picture 
This section discusses the definition of picture, the types of picture and 
the sources of picture.  
1. Definition of Picture 
Many of aids in language teaching and one of them is picture. 
Picture is categorized into visual aids where it provides teachers have 
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always used pictures whether drawn or taken from books, magazines, or 
photographs to facilitate learning. There are many definitions of picture. 
According to Oxford Learners Pocket Dictionary (2003), “picture is 
painting, drawing and etc that show a scene, a person or thing; 
description that gives you an idea in your mind of what something is 
like”.  
Meanwhile, according to Vemon S Gerlach in Leny (2006): 
“Picture is two dimension visual representation of person, places or 
things. A picture may not only be worth a thousand words it is may also 
be worth a thousand years or a thousand miles. Through pictures, learner 
can see people, place and things from areas for outside their own picture 
can also represent image from ancient times or portray the future”. While 
according to Oemar Hamalik (1997:57), states that picture is “segala 
sesuatu yang diwujudkan secara visual dalam bentuk dua dimensi 
sebagai curahan perasaan atau pikiran”. Further, Wright (1989:29) 
states that, “Picture is not just an aspect of method but through its 
representation of place, object, and people. It is essential part of the 
overall experiences”. 
Based on the idea, it can be assumed that through picture, learner 
can see people, places and things from areas outside. Picture can also 
represent image from ancient times to the future; it is essential part of the 
overall experiences. In teaching and learning process, picture can be an 
effective aid because it can represent all things to learners. Through 
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picture, learners can get a real imagination about things so that the 
students are easier to recall and to remember to what they have learnt. 
“Picture can be formed such: “flash cards (published or homemade), wall 
charts, transparencies projected on to the board or wall using overhead 
projector, and board drawing” (Scott Thornburry, 2005:79). 
In teaching and learning process pictures can be used in a 
multiplicity of ways, as Harmer (1991: 178-179) says in the following 
examples: 
a. Drill 
Drill is an efficient way of getting the students to say the new 
language where it can be invigorating and challenging. In drilling, 
the lower-level students an appropriate picture is needed, such 
flashcards. Flashcards are particularly useful for drilling grammar 
items, for cueing different sentences and practicing vocabularies. 
b. Communication games 
Pictures are extremely useful for a variety of communication 
activities. Example, „describe and draw‟ activities, where one student 
describes a picture and a partner has drawn the same picture without 
looking the original.  
c. Understanding 
One of the most appropriate uses of pictures is for presenting 
and checking the meaning. An easy way of explaining the meaning 
of the word aero plane, for example, is to have a picture of one.  
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d. Ornamentation 
Pictures of various kinds are often used to make work more 
appealing. Example, a reading text will be fun if there is picture or 
photograph at there. Clear that picture enhance the text, giving 
readers an extra visual dimension to what they are reading. 
e. Prediction 
Pictures are useful for getting students to predict what is 
coming next in a lesson. Thus students might look at a picture and 
try to guess what show is. 
f. Discussion 
Pictures can stimulate questions such as: what is showing? 
How does it make you feel? Would you like to have this picture in 
your house? And so on.  
2. The Types of Picture 
Still from the same author Harmer (1991: 178), he divides picture 
into flashcards (small cards which we can hold up for our students to 
see), large wall pictures (big enough for everyone to see details), cue 
cards (small cards which students use in pair or group work), photograph 
or illustrations (typically in a textbook). Pictures can be divided into, as 
follow: 
a. Wall chards/wall pictures: are simply large illustrations of scenes or 
events. It is usually to be used with the whole of class. 
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b. Sequence Picture: is a series of pictures of a single subject it is 
function is tell a story or a sequence of events. 
c. Flash cards: Flash cards area card with printed words on it can help 
up rapidly, the cards can be used to demonstrate exactly what the 
teacher wishes. 
Meanwhile, according to Azlina Yunus in Leny (2006),divides 
pictures into: 
a. Composite picture : these are large single pictures, which show a 
scene (Hospital, beach, canteen, railway station, street) in which 
number of people can be seen doing things. 
b. A picture Series: A picture series is a number of related composite 
pictures linked to from a series of sequences. Hence, it is main 
function is to tell a story or sequence of events. 
c. Individual Picture: These are single pictures of objects, person or 
activities such pictures in very size from small newspaper pictures 
and can be mounted singly. 
d. Specialized pictures (Posters, charts, advertisements, brochures). 
Wall posters are not designed specifically for teaching, but rather for 
advertising or propaganda purposes. 
Furthermore Andrew Wright (1989: 12) divides picture in some types, as: 
a. Pictures of single object. 
b. Picture of person: picture of famous person, pictures of several 
people and pictures of people inaction. 
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c. Pictures of places. 
d. Pictures from history. 
e. Pictures with a lot of information. 
f. Pictures of fantasies. 
g. Pictures of the news. 
3. The Source of picture 
Generally, there are many of ways that can be used to get 
pictures. Pictures is easy to collect, to make and to transport, (Azlina 
Yunus in Leny: 2006, 15). For instance, it can be from magazines, books, 
internets, posters, or we can make it by our self. Wright, in his book 
Picture for Language learning (1989: 182-187) states that there are many 
sources of pictures, as: 
a. Newspapers 
Pictures in newspapers are not reproduced very well. However, 
old newspapers are available everywhere and in some countries are 
the main sources of free pictures material. The pictures in newspaper 
are usually small and topical for use with the whole class, but they 
are usually topical and linked with the text, which can lead to 
particular activities. 
b. Magazines 
These are the major source of useful picture material of a high 
quality, though they are rarely free. Full page pictures are big enough 
for class use, while others are more appropriate for individual work.  
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c. Advertisements and publicities 
These include direct mail leaflets and advertisements in 
magazines and newspapers. There are two features which make 
advertisement pictures special: the pictures are meant to persuade us 
to buy the product, and advertisement pictures are nearly always 
accompanied which provide authentic material for reading. 
d. Catalogues 
Catalogues are an amazingly rich source of picture material. 
There are also specialist catalogues, for example, of toys, cars or 
gifts, and charity catalogues might be a source of pictures. 
e. Calendars 
Calendars are usually illustrated and, furthermore, the pictures 
are usually big enough for class use. Sometimes it may be an 
advantage to keep the calendar dates. 
f. Greeting cards 
Most greeting cards are illustrated. It is often worth keeping 
the text and the picture together. 
g. Postcards 
Every possible subject is illustrated on postcards. Postcards are 
associated with writing and thus postcards not just pictures. Two 
great advantages of postcards are that they are made of card and all 
postcards are about same size.  
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h. Reproductions of arts 
Paintings, drawings, and art photographs are reproduced on 
postcards, greeting cards, calendars, in books and as separate 
reproduction available in shops and galleries. 
i. Posters 
Posters are designed to be big enough to be seen a distance and 
they are thus ideal for class use. Posters can be advertisements or just 
intended for decoration. A huge porter may show one object or it 
may illustrate a lot of information. 
j. Wall charts 
Wall charts are produced by some institution to explain what is 
done in or by the institutions. These wall charts are very often free or 
relative inexpensive.  
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CHAPTER III 
RESEARCH METHODOLOGY 
 
There were some parts of research methodology would be explained in this 
chapter. They were research design, the data resources, technique of collecting 
data, the data analysis, and the trustworthiness of the data.  
A. The Research Design 
According to Creswell (2009:177) Qualitative methods and techniques 
that available for interpretive studies; they draw from phenomenology, 
hermeneutics, feminism, deconstructivism and may take the form of 
ethnographies, interviews, psychoanalysis, culture studies, participant 
observation, grounded theory, just to name a view. The researcher will select 
the best method (s) based on her/his research questions; will the researcher 
study individuals (narrative, phenomenology); explore processes, activities 
and events (grounded theory); or learn about the broad cultural-sharing 
behavior or individuals or groups (ethnography). 
Frankel and Wallen (2003: 423-425) explained that there were some 
general characteristic of qualitative research. First, the natural setting was the 
direct data, and the researcher was the key instrument in qualitative research. 
Second, qualitative data collected in the forms of word or pictures rather than 
numbers. Third, qualitative research concerned with process as well as 
product. Fourth, qualitative researchers intended to analyze the data 
inductively.  
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Qualitative data does not look like quantitative data. Its form will be a 
result of the selected methods, which are influenced by a researchers the 
orientation. In this way, data is associated with the motivation for choosing a 
subject, the conduct of study and ultimately. The analysis (Berg, 2007) 
common qualitative data gathering techniques include interview, focus 
groups, ethnography, sociometry, unobtrusive measures, historiography 
among others. The resulting pieces of data may take the form of text, audio or 
video files, photographs or field notes.  
In this research, as the full observer, the researcher observed what was 
going on in the field and then describes the observation and how the 
researcher observed related it. The location of the research was at SMP N 3 
Nguter Sukoharjo. In teaching English, the teacher in this school used picture 
including in teaching writing skill. Thus, it was also suitable with the topicas 
stated in the English syllabus of the school.  
 
B. Research Setting 
The researcher chooses SMP N 3 Nguter Sukoharjo as the setting of 
the research. While, the research was conducted on January-February 2015. 
 
C. The Data Resources 
H.B Sutopo (2002:50-54) stated that the data source in the descriptive 
qualitative research can be humans, events or activities, places or locations, 
things, various pictures and records, documents and archives. 
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Another statement comes from Lofland inMoleong (2004: 112). He 
stated that the main sources of the data in qualitative research were words and 
actions, and other things were the additional data like thedocuments and 
many others. While, the data resources in this research includes event, 
informant, and document.  
1. Event  
 The event in this research is in the form of the using pictures in 
student‟s narrative writing process of the second grade 
studentsduringEnglish lesson in the classroom. 
2. Informant  
 Informant in descriptive qualitative research was often called as 
respondent, which means people who gave the information for the 
research.SMP N 3 Nguter Sukoharjo provided information about the data 
that was needed, that was English teacher, administrative officer to get 
any information about the history of the school, and also many other 
subject teachers who helped. The English teacher was the key informant 
of this research. Another data would be found from the English teaching 
andlearning process through observation.  
3. Document 
 The documents of this research were taken from printed and 
recorded materials concerning by using pictures in student‟s narrative 
writing process at the second grade students of SMP N 3 Nguter 
Sukoharjo. The documentation data in this research included lesson plan, 
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syllabus, student‟s writing score. It was also found from the recording 
ofstudents‟ activities and from interview with theteacher and the 
students.  
 
D. The Research Instrument 
The instrument of this research was the researcher because the 
research was the descriptive research. Nasution (1992: 55)states that in this 
kind of research, the researcher was the main instrument. As stated that in 
descriptive qualitative research, the researcher was the main instrument. The 
researcher had to main role in looking for the data or information related to 
the teaching and learning process that the researcher focused on. 
The researcher also used some supporting instruments, like camera, 
and notebook to support in collecting the data from the research field. 
 
E. The Technique of Collecting the Data 
In qualitative research, the researcher herself was the instrument of 
research, so the researcher should have the theory and wide insight about 
what was being research. Then, to get the deep understanding about the object 
of research, the researcher should use some techniques of collecting data 
simultaneously (Sugiyo, 2006: 15). Therefore, there were three techniques 
which were used in this research namely, observation, interview and 
documentation. 
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1. Interview 
Interview is a dialoguewhich is done by the people with certain 
purposes. Moleong (2004: 186) stated that interview is done by two 
people, where each of them play role as interviewer that give questions 
and the other as people who is given the question then he/she answers it. 
In this study, collecting is done by asking some systematic 
questions to the informant relates to the study. Of course, the question 
had been prepared by the interviewer before implementing the research. 
This preparation was arranging the outline of questions systematically. 
Then, in the location, interviewer could construct the questions to get the 
more information by researcher herself.  
By this technique, the researcher made an interview with the 
English teacher using pictures. The topic of the interview was about the 
using pictures in student‟s narrative writing process of the second grade 
students of SMP N 3 Nguter Sukoharjo in academic years 2014/2015. 
The interview was conducted from January to February 2015.  
For the English teacher, the researcher ask about how is the 
implementation of using pictures in student‟s narrative writing process. It 
deals with how the teacher implements it.  
2. Observation 
Observation was the instrument of collecting data in which used to 
organize individual behaviors or the process of the activity which was 
observed in real situation or simulation (Sudjana, 1988:109). This 
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instrumentation was aimed to get data of the learning process. Through 
observation, the data collected was in the form of field notes. The 
observation was conducted in every meeting of English lesson. This 
observation was used to look the activities or events in which were 
related to the using pictures in student‟s narrative writing process. It 
consisted of the teaching and learning process in the school. In this 
method of collecting data, the researcher observed the teaching and 
learning processwas done by a teacher in the class and the researcher 
tried to find some phenomena or activities during the teaching and 
learning process. Here, the researcher is as the observer. 
In this research, the researcher observedthe teacher and students of 
SMP N 3 Nguter Sukoharjo. The observation was located in SMP N 3 
Nguter Sukoharjo.  
3. Documentation 
Document was a technique to collect the data in the research. 
Documentation was a technique of collecting data which were 
appropriate with the research goals, by accumulating and analyzing 
documents, both in written and electronic forms (Sukmadinata, 
2011:221-222). In the qualitative research, documentation was important 
to collect the data. The researcher used documentation to get information 
about the student responds to get the material from the teacher‟s teaching 
strategy, such as: syllabus, books as teaching and learning source, 
students writing score, official websites, and students report.  
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Documentation wasconstructed from word „document” that means 
something either written or film which researcher did not prepare before 
or researcher did not take (Maleong, 2004:161). This technique was used 
by researcher to support the data collection from observation interview, 
and document.  
In analyzing the document, the researcher used the help of the 
guidance of document analysis, the documents are analyzed to complete 
the information obtained in the observation and interview. As suharsini 
Arikunto (2010: 274) says, documentation is as a method of collecting 
the data by talking the data from the existing data as document, such as 
notes, books, newspapers, agendas, and so on.  
  Based on the definition above, it can be concluded that in 
analyzing the documents, the researcher used the existing data document, 
such as students writing score. 
 
F. The Data Analysis 
After getting some data, according to Moleong (2001:103), the next 
step the researcher should do in his/her research was analyzing data. 
According to Bogdan and Biklen in Sugiyono (2006: 334), data analysis was 
the process of systematically searching and arranging the interview transcript, 
field notes, and other materials that a researcher accumulated to increase 
his/her own understanding of them and to enable him/her to presents what 
he/she has discovered to others.  
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According to Strauss and Corbin (in Moleong, 2001:213), the process 
data analysis in qualitative research was below: 
“...data are broken into discrete parts, closely examined, compared for 
similarities and differences, and questions are asked about the 
phenomena as reflected in the data. Through this process, one‟s own 
and others assumption about phenomena are questioned or explored, 
leading to new discoveries.”  
 
In other words, analyzing data was the process of arranging raw data 
in order to make the reader understand it easily. It was organizing, arranging 
in order, categories and basic arrangement, so that the researcher could find 
themes and enable to arrange hypothesis of research as what the data 
proposed.  
The characteristic of qualitative data analysis was analytic inductive 
(Sugiyono, 2006:15). Analytic inductive primarily was used in detail readings 
of raw data to derive concepts, themes, or a models trough interpretation 
made from the raw data by an evaluator of researcher. In other words, this 
analysis took information or research findings from the frequent appearing of 
the finding raw data. When the researcher built a hypothesis about a 
phenomenon, it might change as the phenomenon suddenly changes. 
Therefore, the hypothesis should be change and so on until the phenomenon 
confirmed the hypothesis. It was because analytic induction did not allow for 
prediction of the phenomenon studied.  
The technique of data analysis in this research was Miles and 
Huberman model of data analysis. According to Miles and Huberman (in 
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Sutopo, 2009:91), there were three main components of data analysis. They 
were data reduction, data display, and conclusion.  
1. Data Reduction 
Reduction was the process of selecting, focusing, simplifying, and 
abstracting the data. According to Sugiyono (2006:338), reducing data 
meant to summarize, choose the basic substance, focused on the important 
substances, found the theme and the pattern, and disposed the unnecessary. 
It was started when the researcher in the field. There were many data 
collected from the observation, interview and document. In this research, 
the researcher limited the research only by using pictures in student‟s 
narrative writing process. 
In this research, the data reduction was done by summarizing the 
raw data which was gotten from observation, interview and 
documentation. Then, the next step was finding the data which were 
related to the research objectives and finding the pattern of it. Here the 
data related with the research were the data from observation, interview 
and documentation. The last step was erasing unnecessary data.  
2. Data Display 
After reducing the data into the most important substances, then 
the data was displayed. The data displayed in narrative style. Miles and 
Huberman (in Sugiyono, 2006:341) stated, “The most frequent form of the 
display data for qualitative research data in the past was narrative text.” 
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This narration of the data allowed taking conclusion of the study. This 
research used short narrative to display the data after it reduced. 
3. Conclusion/ drawing/ verification 
After displaying data, the research could be concluded. Since the 
characteristic of qualitative research was analytic induction, the initial 
conclusion or hypothesis might be change. However, when there were no 
exceptions or changes to phenomena and it was supported with valid 
evidence, the initial conclusion was credible. 
In taking conclusion, the initial conclusion was taken from the 
displayed data. Those, the researcher took the supporting evidences were 
more than the supporting ones; the initial conclusion should be changed. 
However, if the supporting evidences were more than non-supporting 
ones, it meant that the conclusion was confirmed and become the final 
conclusion in the research.  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Diagram 3.1: Interactive model of analysis 
Collecting the data 
Display of the data Reduction of the data  
Drawing conclusion 
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G. The Trustworthiness of The Data 
According Sugiyono (2015:372-374), triangulation was a technique of 
examining the trustworthiness of data by using something excluding the data 
to check or compare the data. Triangulation was divided into four 
techniques,namely:(1) triangulation by using resources; (2) triangulation by 
using methods and (3) triangulation by using theories. 
Triangulation by using resources meant that the researcher compared 
and rechecked the credibility of information found in the observation with the 
data of interview and compare it with related to the documents. Triangulation 
by using methods meant that the researcher checked the creability of the 
research and the data resources by using several collecting data technique and 
analyze by the same method. The last technique used in triangulation was 
using theory. It was a technique of examining data by finding standard of 
comparison from an analysis explanation as a supporting data to get a valid 
evidence of the research result. 
In this research, the researcher used triangulation by using resources. 
In this way, the researcher rechecked the information from observations and 
interviews and the data got to relevant documents for example the students 
score list. It was taken in order to get the trustworthiness of the data. The 
trustworthiness of the data was examined. The researcher also used 
triangulation of method. It was done by comparing the data was taken from 
observation in which had been held during teaching and learning process and 
the data from interview and documents which had the same source.  
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CHAPTER IV 
RESEARCH FINDINGS AND DISCUSSION 
 
 In this chapter, the researcher discusses about the result of this research. 
This chapter consists of two parts, the first is research finding and the second is 
about the discussion. This chapter also answers the problem formulations as stated 
in chapter one about the implementation of using pictures in student‟s narrative 
writing process at SMP N 3 Nguter, the difficulties faced by teacher and students 
by using pictures in student‟s narrative writing process at SMP N 3 Nguter, and 
the students achievement by using pictures in student‟s narrative writing process 
at SMP N 3 Nguter 
A. The Research Finding 
Writing is very important to help people. Writing can help them to store 
new information in memory. It also can help them to find the informations 
and ideas, so that the students have to master it as their need. There are many 
problems in writing text like, grammar problem, the organization of the 
writing, the content of the text, vocabularies, and about spelling.  
In second grade students of junior high school, there are some texts 
which have to be mastered by the students at junior high school. One of them 
is narrative text. Narrative text is a text that tells us about story. Usually 
people use the narrative to present a view of the world that entertains or 
informs the reader or listener. Some examples of narrative text are, fantasy 
novels, bedtime stories, historic fictions, and stories.  
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It needs the creativity of teachers to use the suitable technique in 
teaching writing of narrative text. There are a lot of techniques and methods 
in teaching-learning process that can motivate the students and the teachers to 
get the English teaching effectively.  
The researcher observed the classroom activities. The result of the 
observation showed that the most of Indonesian students have difficulties in 
mastering writing skill, it also happens to students of SMP N 3 Nguter. SMP 
N 3 Nguter which has location at Jalan Widoro, Dukuh Kepuh Nguter, 
Sukoharjo.  
Based on the interview with the English teacher of SMP N 3 Nguter,the 
researcher met the teacher of SMP N 3 Nguter. The researcher asked his 
technique in teaching English. It is informed that the teacher used. In teaching 
English, the teacher in this school uses Picture including in teaching writing 
skill. Thus, it is suitable with the topic.  
Considering those conditions above, the researcher is interested in 
describing of implementation of using pictures in Narrative writing process. 
1. The Implementation Using Pictures in Student’s Narrative Writing 
Process 
 In this research, it was discussed about the implementation of 
pictures in student‟s narrative writing process. This method was applied 
to facilitate the interaction between learners and materials, learners and 
teacher and also between the learners. The researcher collected the data 
from observations, interviews and documents. The researcher took all of 
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the data of the study related to the English teaching method of the second 
grade students of SMP N 3 Nguter Sukoharjo. 
Related to the review of the study in the pictures theory the 
researcher found that the teacher used pictures series. Pictures series of 
three to twelve pictures depicting a story line can provide a suitable 
stimulus for written production. The pictures must be simple and 
unambiguous because an open-ended task at the selective level would 
give test-takers too many options. If writing the correct grammatical form 
of  verb is the only criterion, then some test items might include the 
simple form of the verb below the picture. The time series in the 
following task is intended to give writers some cues.  
For the implementation in writing process, according to review of 
writing in the writing process, the researcher uses five stages: 
1. Pre-writing 
In this stage, the students do warm up in writing process, they 
study and write related with the topic. The researcher found out this 
process in the first observation. The teacher introduced the material 
about narrative text in general. And the researcher knew about the 
several materials that given by the English teacher such as : the aim 
of the narrative text, the generic structures of narrative text and also 
the language features of narrative text. In this step, the students can 
ask do about the materials (e.g., searching the materials in their text 
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book or in the library, asking or interviewing to the teacher or other 
friends) 
Although prewriting is the first activity you engage in, 
generating ideas is an activity that occurs throughout the writing 
process. They find some ideas related to their topic after the teacher 
explained all they need. 
2. Drafting 
In this stage, students develop their ideas that has a little focus 
on grammatical errors like, punctuation, spelling and also 
mechanical errors. They recheck in their paper about their 
composition. Start at the first observation, this process transfer by 
the English teacher. When the teacher explained the language 
features for definition. And the action of the students‟ grammatical 
errors is in the third observation. In that day, the students had to 
write the narrative text based on the picture that given by the teacher 
and write based on the grammatical errors (vocabulary, grammar, 
spelling, and also punctuation).  
3. Revising 
In this stage, the researcher joins as the facilitator. The teacher 
helps the student to repair about their structure, sentences. By 
changing the sentences or delete it, move the phrases, and also add 
or substitute the sentences. So, the students know where the phrases, 
sentences or paragraphs that has to rewrite to be a good text. 
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At tis stage the students also refines their prose, making each 
sentence as concise and accurate as possible. Also the students make 
connection between ideas explicit and clear. So, their text can be 
understand clearly. 
4. Editing 
In this stage, the students polish their text after revising all of 
the sentences or paragraphs by the teacher. In the third observation, 
this stage is shown. After the students do their paragraph consist of 
the generic structures and the language features of narrative text. 
And revise it, they have to arrange again be a good sentences and 
paragraph.  
5. Publishing 
In final stage, the students can show their repaired text to their 
teacher. And the teacher gives them a final score. The researcher 
knew about this stage in the third observation. After the students edit 
the text and correct by the teacher and the researcher, the English 
teacher give them a final score. 
 To collect the data, the researcher use note book, recording 
tool, and camera in the observation field and interview section. For 
the document, the researcher use herself to get the document. The 
researcher directly comes and asks to the teacher.  
 The researcher gets the data from observation, interview, 
and documents. From observation activities, the researcher knew 
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about the teaching method that explains by the teacher and the 
students` behavior in English class. Next is from interview, the 
researcher got about the problems that faced by the teacher and the 
students. And the last is documents. The researcher can get syllabus, 
lesson plan, materials and students writing score. 
 For the English classroom activity the teacher has the roles. 
The roles is the teacher as facilitator, means the teacher give the 
materials and as the leader to discuss with the topic. On the side, the 
students are as a student itself. It implies that the students are a 
listener and have to follow what the teacher was explained.  
2. The Difficultiesfaced by the teacher and students by using pictures in 
student’s narrative writing process 
a. The difficulties faced by the teacher. 
The researcher found the problem that faced by the teacher 
when teaching writing. There are: 
1. Lack of time 
The teacher has less time, because to teach writing 
especially in Junior high School need more time. The students must 
understand about grammar, text arrangement, the meaning and all 
of the part of each genre of text.  
In this case, for the research of writing the researcher need 
more than five times, one meeting for each step of writing process 
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at least. But if the teacher teach base4d n the syllabus, the teacher 
jut give them three meeting for five stage in the writing process. 
The data of the teacher about the difficulties is time. It 
showed in the interview side. In interview, the researcher knows 
about the difficulty. In the other hand, the researcher also has the 
data that showed the student‟s problems, there comes from 
interview with the students and the result or their paper in writing 
project. 
Researcher :  Oh begitu buk. Kalau secara umum bagaimana buk? 
Kan bahasa inggris terdiri dari 4 skill: listening, 
reading, writing dan speaking. Menurut ibu secara 
umum kesulitan siswa di skill yang mana buk? 
Teacher :  Kalau secara umum kesulitan siswa itu pada writing 
mbak. Mereka sangat kesulitan dalam 
mengembangkan ide, apalagi dalam menulis 
Narrative text. Kemauan siswa dalam menulis 
sangat rendah jadi mereka mau menulis jawaban 
saja sudah Alhamdulillah meskipun masih banyak 
kekurangan. Kesulitan lainnya masalah waktu mbak, 
waktunya kurang karna untuk mengajar bahasa 
inggris khususnya SMP itu perlu banyak waktu. 
 
2. Classroom management 
In other side, the teacher has a problem to handle the class 
condition. Sometimes, the students made noisy when they do their 
work to write and when they discuss about their text or idea with 
the teacher. Classroom management is believed to be the key 
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component in any educational setting. If students are in a 
conducive environment, learning can take place. Having the right 
environment for all students to learn is the major goal of 
implementing good classroom management without it the students 
would not be able to learn. As the most powerful person in the 
classroom, teachers have the authority to influence the kind of 
environment that goes on in the class.  
Researcher :  Bagaimana dengan pengajaran bahasa inggris 
disini bu? Kesulitan-kesulitan apa yang dihadapi 
siswa serta Guru Bahasa inggris? 
Teacher :  Tentu siswa lumayan sulit menerima bahasa asing 
mbak. Kalau masalah kesulitan itu sepertinya setiap 
kelas memiliki kesulitan yang berbeda-beda mbak. 
Didalam kelas kesulitannya siswa pada ramai mbak. 
Terkadang mereka ramai waktu mengerjakan tugas 
yang saya kasih.  
b. The difficulties by students 
The researcher as an observerfound some difficulties faced by 
the students during the teaching and learning activities. There are: 
1. Composition 
It was caused the students difficulties in arranging their 
composition. Most of the students made mistakes because the 
student did not fully understand the tense that they used when they 
wrote the narrative text.  
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2. Comprehension and conception of ideas 
In this case, some students just hear what the teacher 
explains and they do not read the material again. Although , they 
have a text book that contains the material.They only got the 
information from what they read at glance and based on their 
experience before. The students did not observe pronouns, for 
examples: the use of”them, her, and his”. Some students failed to 
arrange the story chronologically.And the another effect is about 
they do not know the good arrangement in writing activity before 
explaining from the teacher again. So, the teacher have to explain 
in several time but in teaching learning process is given a short 
time in each material. 
Kalau masalah vocab itu kendalanya siswa malas menulis 
mbak. Kalau bacaan-bacaan dengan banyak kata sukar sementara 
anak-anak jarang membaca dan malas mengartikan itu yang 
menyebabkan mereka kesulitan. Makanya saya banyak memberi 
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tugas mereka dan setiap tugas saya mengharuskan mereka untuk 
menulis. Sedangkan mereka sangat kurang dalam penggunaan 
tanda baca karena disepelekkan. Mereka juga kurang mengamati 
dalam penggunaan pronoun, contohnya kata ganti dia (laki-laki), 
dia (perempuan) Kalau grammarnya di kelas VIII ini kebanyakan 
sudah lupa, jadi harus terus di ulang lagi dan lagi mbak. 
3. The generic structure of the narrative textand the grammar 
In narrative text, there are three generic structure 
Orientation, Complication and resolution. Most of them missed one 
of the generic structures of narrative text. They just think how to 
finish their text quickly. And the result is they just write in one 
generic structure or two. Whereas, in writing process we need to 
give attention in the generic structure orderly, so thatthe text can 
understand by the reader because the text has complete 
arrangement in the generic structure. The students failed to apply 
the knowledge of grammar.Although the teacher has explained to 
them before about some grammar that use in writing narrative text 
such as simple past tenseand about pronouns, some teacher still 
confuse about grammar that they have to use.  Again, the teacher 
actually need more time in explaining this material. 
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4. Feeling difficult and bored 
Most of the students said that it was so difficult and bored 
in writing session. The students usually complained when they 
were asked to write something. It was difficult for them to find out 
generate, and translate the ideas in their brain into written 
language. 
Researcher : Susah gak nulis pakai Bahasa Inggris? 
Interviewer : Susah mbak, kadang udah nulis tapi masih salah 
kata-katane. Jadi paling bosen mbak kalo disuruh 
nulis atau ngarang pakai Bahasa Inggris, hehehe 
Researcher : Susahnya gimana dek? 
Interview : Susah mbak mau mengartikan ke Bahasa Inggris. 
Terus kadang juga salah dalam tata bahasa dan 
penggunaan kata ganti. 
3. The Improvement of students achievement by using pictures in 
student’s narrative writing process at SMP N 3 Nguter 
 The improvement of the students‟ writing score from score 
without pictures and score with pictures can be seen below:  
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NO NAME 
 
SCORE 
WITHOUT 
PICTURES 
SCORE 
WITH 
PICTURES 
1. Aldi Yoga Irawan 49 75 
2. Andi Setiyawan 51 76 
3. Berlian Izza Fachruddin 52 79 
4. Betty Widyaningsih 55 80 
5. Candra Febriana Muzizati 48 78 
6. Deva Prayoga 56 81 
7. Deva Puji Hartanto 53 77 
8. Dimas Surya Aditya 49 75 
9. Dwi Erlinda Sari 47 78 
10. Ika Wahyu Suprihatin 54 80 
11. Ismi Amalia 53 79 
12. Isnan Rahmawati 50 78 
13. Lusi Anggraini Nur Afifah 45 75 
14. Meira Mustika Sari 55 77 
15. Nico Avianto 53 75 
16. Nova Putri Rejeki 53 81 
17. Nur Kristanto 57 78 
18. Puji Ari Wibowo 52 75 
19. Reva Sidiq Kistiawan 51 76 
20. Rico Dwi Kuncoro 53 75 
21. Seli Oktavia 52 80 
22. Sheffira Intan Widhiyanti 54 82 
23. Tri Wahyudi 52 76 
24. Try Mardyanto 51 77 
25. Vita Dian Safitri 56 83 
 Sum:  1301 1946 
 Average :  52.04 77.84 
 
The result of the test showed that the writing skill of the students is 
still low. Students writing score of test is 45 up to 57. It is still lower than 
the minimum standard score. So, the teacher used pictures to teach 
writing in that class as the media of narrative text. 
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After the implementation of teaching writing narrative stories by 
using pictures at VIII E, the teacher asked the students to write narrative 
stories based on picture. The title of the story is “The Golden Cucumber” 
and the students should make a text at least three paragraphs based on 
these pictures that served. 
From the result of the writing test above, the minimum standard 
score of English is 70. The highest score was 83, and the lowest score 
was 75. There is an improvement with their score. 
With the achievement of using pictures in students‟ narrative 
writing process, picture could motivate the students and make the 
students pay attention even want to take part or active to participate in 
teaching and learning process. The model of English learning by using 
pictures was proven to be the best way to make the students feel easier 
than after using pictures with the English learning. When they think easy 
to write the text by using pictures they do not feel bored and difficult. So, 
they get spirit and motivation in their study, they would love English and 
finally their ability of English could be developed better than before. On 
the other hand, this way of teaching could make the students comfort in 
teaching and learning process and it made the students learn English fast.  
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B. The Discussion 
In the discussion, the researcher explained and described about 
implementation of using pictures in student‟s narrative writing process at 
SMP N 3 Nguter, the difficulties faced by teacher and students by using 
pictures in student‟s narrative writing process at SMP N 3 Nguter, and the 
students achievement by using pictures in student‟s narrative writing process 
at SMP N 3 Nguter in the academic year 2014/2015, especially at VIII E 
class.  
1. The Implementation of Using Pictures in Students Narrative Writing 
Process at SMP N 3 Nguter Sukoharjo in Academic Year 2014/2015 
After we know about the research finding for the implementation, 
the researcher gets the statements or discussions. It is about the way to 
give the students material. It is about the writing process start from 
Prewriting up to Publishing. The process of writing process has done 
clearly. 
In the chapter two, Tompkins and Hokisson (1991:211) mention 
five stages in writing process. The researcher implemented this matter for 
discussing of using pictures in students narrative writing process, because 
that statement give a complete and simply way to correct some written 
text. 
The students and the teacher had their own role in implementing 
pictures. The teacher was as a facilitator, as a consultant and as a 
motivator. The teacher as a facilitator means the teacher facilitated the 
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students to express their ideas during the teaching and learning process. 
The teacher as consultant refers to as a helper. The teacher was always 
offering a help to students after giving an explanation. While, as 
motivator the teacher supports the students to comprehend the material 
and did the task well. The teacher no longer focuses just on error in the 
product, but is free to respond to a number of facets of students writing. 
This may include understanding and giving nice responses to what the 
student is writing.  
On the other hand, the students were as listener. The students 
listened to the teacher advice. In teaching and learning process, the 
students were the subject of learning to receive the teacher‟s material and 
to task from the teacher. The students followed what the teacher said in 
classroom. 
In the implementing picture series in students narrative writing 
process at SMP N 3 Nguter Sukoharjo, the students more active to write 
narrative text. The students are easier than to write their idea. The model 
of English learning by using pictures was proven to be the best way to 
make the students understand about how to write a good text. When they 
can write a text, the writing process that prepared by the teacher is 
received well by the students. So, the students know how to write 
narrative text by using pictures that served. Besides that, the teacher can 
develop the teaching process better than before by look the way in the 
lesson. 
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2. The difficulties faced by teacher and students by using pictures in 
student’s narrative writing process at SMP N 3 Nguter Sukoharjo in 
Academic Year 2014/2015 
Yahya and Hasyim (2013:6245) stated that the difficulties that 
faced by the students classified as five categories: 
a. Comprehension and conception of ideas 
b. Composition 
c. Language accuracy and appropriacy 
d. Vocabulary 
e. Lack of time 
In that statement, the researcher can gain and know about the 
difficult part of writing . So, the researcher discuss about the several 
difficult part that faced by the student which is all of the problem that 
found by the researcher included in five classified above. 
In teaching learning using pictures the teacher have difficulty to 
handle the students, becausesometimesa lot ofstudentsmade 
noisywhenteacher teachesin class or when they do their activity.  As the 
effect, time to teach was divided with gaining their focus. The teacher 
must work hard to teach, because teacher must be able tomakethe 
studentsunderstand using pictures in writing narrative text. The teacher 
has less time, because to teach writing especially in Junior high School 
need more time. The students must understand about grammar, text 
arrangement, the meaning and all of the part of each genre of text.  
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The data of the teacher about the difficulties is time. It showed in 
the interview side. In interview, the researcher knows about the 
difficulty. In the other hand, the researcher also has the data that showed 
the student‟s problems, there comes from interview with the students and 
the result or their paper in writing project. In teaching writing, the teacher 
need more time to explain the materials. Moreover in the junior high 
school, the teacher should has a big time to transfer each part of the 
materials, for example in the first meeting like in the first observation, 
the teacher just need a time to explain the meaning and the point of 
narrative text. The second meeting the teacher gives the example and the 
students do the writing task without scoring and discuss about 
grammatical errors. The third meeting the teacher gives new picture 
series for the exam of narrative writing. And actually the teacher needs a 
meeting again to explain the students until they can catch and understand 
about the meaning and the point of narrative text, they also can make a 
text according to the picture series, and the students can make a good 
paragraph containing solid sentences. So, the final discussion for time, 
the teacher do not have enough time but it is limited with the time from 
syllabus.  
Many studentshave difficulty in arranging their composition. Most 
of the students made mistakes because the student did not fully 
understand the tense that they used when they wrote the narrative text. 
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The students did not read the given material attentively. They only 
got the information from what they read at glance and based on their 
experience before. The students did not observe pronounce, for 
examples: the use of ” them, her and his”. Some students failed to 
arrange the story chronologically. Most of them missed one of the 
generic structure of narrative text. The students failed to apply the 
knowledge of grammar. Most of them missed one of the generic 
structures of narrative text. The students failed to apply the knowledge of 
grammar. 
Most of the students said that it was so difficult and bored in 
writing session. The students usually complained when they were asked 
to write something. It was difficult for them to find out generate, and 
translate the ideas in their brain into written language.  
In that all of the difficulties in writing process, the teacher give 
more attention in time. In explaining one material such as narrative text, 
the teacher needs explaining more than one sub material.   The teacher 
need their attention, so the teacher must gain the class attention and 
therefor the teacher need some warming up before beginning the class 
activity. And in this action, the teacher reduce the time. In the other hand, 
the teacher must create a good classroom management like time and chair 
position. And then the teacher must go around the class so the teacher 
can manage the class. 
In the other difficulties is experienced by the students. Time is also 
one of the solution of that. Arranging the text, lack of grammar, feeling 
65 
 
 
 
bored, lack of the generic structure, lack of vocabulary and feeling 
difficult are the student`s difficulties that can be solve by adding some 
meeting or time. But the researcher and he teacher know that explain one 
material just be given a several time. 
3. Students achievement by using pictures in student’s narrative 
writing process at SMP N 3 Nguter Sukoharjo in Academic Year 
2014/2015 
After the implementation of teaching writing narrative stories by 
using pictures at SMP N 3 Nguter, the teacher asked the students to write 
narrative stories based on picture. The title of the story is “The Golden 
Cucumber” and the students should make a text at least three paragraphs. 
Every paragraph at least consist of three sentences the story should also 
including generic structure of narrative text such as orientation, 
complication, and resolution.  
From the result of the writing test above, the minimum standard 
score of English is 70. The highest score was 83, and the lowest score 
was 75. Then, the researcher gets students achievement better than before 
and there is improvement or their ability. 
Based on the analysis of the mean score of the writing test, it can 
be concluded that the use of pictures in narrative text increase the 
students achievement writing skill. It can be seen from the students‟ test. 
It indicated that they could produce a text, identify the generic structure 
of narrative text.  
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CHAPTER V 
THE CONCLUSION AND SUGGESTION 
 
In this chapter, the researcher presents the conclusion of the study and suggestion for 
developing the using pictures in students‟ narrative writing process at the second grade 
students of SMP N 3 Nguter Sukoharjo.  
A. Conclusion 
Based on the result of the research, in the implementing picture series in students 
narrative writing process at SMP N 3 Nguter Sukoharjo, the students more active to write 
narrative text. The students are easier than to write their idea. The model of English 
learning by using pictures was proven to be the best way to make the students understand 
about how to write a good text. When they can write a text, the writing process that 
prepared by the teacher is received well by the students. So, the students know how to 
write narrative text by using pictures that served. Besides that, the teacher can develop 
the teaching process better than before by look the way in the lesson. 
In teaching learning using pictures, the teacher has difficulty to handle the students, 
because sometimes a lot of students make a noisy when teacher teach in class. As the 
effect, the time to teach is used to calm students who make a noisy. The teacher must 
work hard to teach, because teacher must be able to make the students understand using 
pictures in writing narrative text. Many students have difficulty in arranging their 
composition. Most of the students made mistakes because the students did not fully 
understand the tense that they used when they wrote the narrative text. The students did 
not read the given material attentively. They only got the information from what they 
read at glance and based on their experience before. The students did not observe 
pronounce, for examples: the use of “them, her and his”. Some students failed to arrange 
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the story chronologically. Most of them missed one of the generic structures of narrative 
text. The students failed to apply the knowledge of grammar.  
From the result of the students achievement by using pictures in students narrative 
writing process, the minimum standard score of English is 70. The highest score was 83, 
and the lowest score was 75. Then, the researcher gets students achievement better than 
before and there is improvement or their ability. 
Based on the analysis of the mean score of the writing test, it can be concluded that 
the use of pictures in narrative text increase the students achievement writing skill. It can 
be seen from the students‟ test. It indicated that they could produce a text, identify the 
generic structure of narrative text.  
 
B. Suggestion 
Based on the research, the researcher would like to give some recommendations 
related to teaching learning writing skill. 
1. For the English teacher 
a. The teacher should give the students many kinds of text and practice to use their 
English language in written form. 
b. As educators the teacher should be creative in making method and media in 
English learning in order to make the students more interest in material that 
delivered by the teachers.  
2. For the Students 
a. The students should be active in the class, in order that the materials can give by 
the teacher quickly and do not spend a lot of time.  
b. The students should not be afraid of making mistakes in making composition of 
writing. 
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c. The students should read much from any sources in order to get any knowledge. 
So, they can make a good product of writing.  
 
 
 
  
69 
 
 
 
BIBLIOGRAPHY 
 
Anderson, Mark. 1997. Text Type in English. Australia: Mackmillan. 
Arikunto, Suharsini. 2010. Manajemen Penelitian. Jakarta: Rineka Cipta. 
Beverly, Derewianka. 1990. Exploring How texts work. Primary English Teaching 
Association. America. 
Braine, George, and May, Claire. 1995. Writing from Sources. London: Mayfield Publishing 
Company. 
Brian, Tomlinson. 1998. Materials Development in Language Teaching, Combridge, 
Combridge University Press. 
Brookes, Arthur & Grundy, Peter. 2000. Beginning to write: writing activities for elementary 
school and intermediate learners. United kingdom: University Press, Combridge.  
Byrne, Donn. 1997. Teaching writing skill, New York: Longman. 
Fraenkel, Jack R and Wallen, Norman E. 2003. How to design and evaluate research in 
Education. New York: Mc Graw – Hill Companies, Inc. 
Graham, Steve. 2008. Effective Writing Instruction for All students. Vanderbilt University. 
Harmer, Jeremy. 2004. How to Teach Writing. London: Person Education limited. 
Harmer, Jeremy. 1991. The Practice of English Language Teaching. United Kingdom: 
Longman. 
Harmer, Jeremy. 1998. How to Teach English. New York: Longman. 
Harris, John. 1993. Introducing writing. England: Clays, Ltd. 
Hamalik, Oemar. 1997. Media Pendidikan. Bandung: Penerbit Alumni.  
Moleong Lexy J. 2004. Metodologi penelitian kualitatif. Bandung: PT. Remaja Rosdakarya. 
Nasution. 1992. Metode penelitian naturalistic kualitatif. Bandung: Remaja Rosdakarya. 
Nunan, David. 1991. Language Teaching Methodology. New York: Prentice Hall. 
70 
 
 
 
Rohmah, Galuh Nur. 2008. Facing the Complexities of writing: My Journey as a learner and 
Teacher of EFL Writing, Malang: UIN Malang Press. 
Sugiyono. 2006. Metode Penelitian Pendidikan: Pendekatan kualitatif, kualitatif dan R&D. 
Bandung: Alfabeta. 
Sudjana, Nana. 1988. Pembinaan kemampuan Menulis. Bandung: Tarsito. 
Sutopo, H.B. 2002. Metodology Penelitian kualitatif. Surakarta: Sebelas Maret University 
Press. 
Tompkins, and Hokisson. 1991. Language arts: content and teaching strategies. Universitas 
Michigan, Canada. 
Wright, Andrew. 1989. Visual Materials for the Language Teacher. England: Longman 
Group Ltd. 
Wright, Tony. 1989. Roles of Teachers and Learners. London: Oxford University Press. 
 
 
  
71 
 
 
 
APPENDIX 1 : The note of interview 
Interview between teacher and researcher 
The result of interview with the teacher 
Day /Date  :  Tuesday,  October 30th 2014 
Time  :  11.00. – 12.00am 
Activity     :  Interview with the teacher 
Object of interview :  Haryati S.pd 
Place :  SMP Negeri 3 Nguter  
Interviewer :  Visia Puspitosari 
 
Researcher :  Assalamu‟alaikum bu? 
Teacher :  Wa‟alaikum salam. 
Researcher :  Maaf bu, mengganggu sebentar waktu ibu. 
Teacher : Iya mbak, ini kebetulan saya nggak ngajar. Ada keperluan apa? 
Researcher :  Sebelumnya saya memperkenalkan diri dahulu, saya Visia 
Puspitosari mahasiswa dari IAIN Surakarta. Saya jurusan 
pendidikan bahasa Inggris. Tadi saya sudah bertemu dengan Bapak 
kepala sekolah, saya bermaksud akan mengadakan penelitian di 
SMP ini bu. Lalu bapak kepala sekolah memberikan izin dan 
memberikan kesempatan saya untuk menemui ibu.  
Teacher :  O iya mbak. Saya ibu Haryati, guru bahasa inggris disini. Gimana 
ibu bisa bantu apa? 
Researcher :  Sebelumnya terima kasih bu. Saya ingin menanyakan beberapa hal 
terkait dengan kondisi dan pengajaran Bahasa Inggris di SMP ini.  
Teacher :  Silahkan mbak. Dengan senang hati saya akan membantu 
memberikan informasi yang berkaitan dengan pengajaran Bahasa 
Inggris disini.  
Researcher :  Ibuk ngajar kelas berapa saja ya? 
Teacher :  Saya ngajar kelas VIII dan IX mbak. 
Researcher :  Bagaimana dengan pengajaran bahasa inggris disini bu? Kesulitan-
kesulitan apa yang dihadapi siswa serta Guru Bahasa inggris? 
Teacher :  Tentu siswa lumayan sulit menerima bahasa asing mbak. Kalau 
masalah kesulitan itu sepertinya setiap kelas memiliki kesulitan 
yang berbeda-beda mbak. Didalam kelas kesulitannya siswa pada 
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ramai mbak. Terkadang mereka ramai waktu mengerjakan tugas 
yang saya kasih.  
Researcher :  Oh begitu buk. Kalau secara umum bagaimana buk? Kan bahasa 
inggris terdiri dari 4 skill: listening, reading, writing dan speaking. 
Menurut ibu secara umum kesulitan siswa di skill yang mana buk? 
Teacher :  Kalau secara umum kesulitan siswa itu pada writing mbak. Mereka 
sangat kesulitan dalam mengembangkan ide, apalagi dalam 
menulis Narrative text. Kemauan siswa dalam menulis sangat 
rendah jadi mereka mau menulis jawaban saja sudah 
Alhamdulillah meskipun masih banyak kekurangan. Kesulitan 
lainnya masalah waktu mbak, waktunya kurang karna untuk 
mengajar bahasa inggris khususnya SMP itu perlu banyak waktu. 
Researcher : Kalau dalam vocab, pronoun dan grammarya bagaimana buk? 
Teacher : Kalau masalah vocab itu kendalanya siswa malas menulis mbak. 
Kalau bacaan-bacaan dengan banyak kata sukar sementara anak-
anak jarang membaca dan malas mengartikan itu yang 
menyebabkan mereka kesulitan. Makanya saya banyak memberi 
tugas mereka dan setiap tugas saya mengharuskan mereka untuk 
menulis. Sedangkan mereka sangat kurang dalam penggunaan 
tanda baca karena disepelekkan. Mereka juga kurang mengamati 
dalam penggunaan pronoun, contohnya kata ganti dia (laki-laki), 
dia (perempuan) Kalau grammarnya di kelas VIII ini kebanyakan 
sudah lupa, jadi harus terus di ulang lagi dan lagi mbak. 
Reasearcher :  Lalu media apa yang ibuk gunakan agar siswa mempunyai 
kemauan dan tidak malas menulis? Khususnya di pelajaran 
Narrative? 
Teacher :  Dalam pelajaran Narrative saya menggunakan media gambar 
mbak. Gambar tersebut terdiri dari alur cerita tersebut. Misalnya 
cerita Timun Emas, gambar pertama menunjukkan awal cerita 
timun emas, dan seterusnya sampai cerita tersebut selesai. 
Researcher :  Oh menggunakan media gambar ya buk. Lalu apakah dengan 
menggunakan media gambar tersebut siswa mampu menulis 
Narrative text dengan baik buk? 
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Teacher :  Alhamdulillah mbak, mereka mampu menulis dengan baik. mereka 
lebih gampang menuangkan ide mereka dalam bentuk tulisan. 
Kemauan mereka dalam menulis juga bertambah. Meskipun ada 
yang masih kesulitan dalam memilih kata. Tapi nilai mereka lebih 
bagus dengan menggunakan media gambar ini. 
Researcher :  Baik ibu. Terimakasih atas segala informasi yang ibu berikan. 
Maaf sudah mengganggu waktu ibu. Assalamu‟alaikum 
Teacher :  Iya sama-sama ya mbak. Tidak mengganggu kok mbak santai saja. 
Wa‟alaikum salam.  
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APPENDIX 2 : The note of interview 
The result of interview with student 
Day /Date  :  Tuesday,  October 30th 2014 
Time  :  11.00. – 12.00am 
Activity     :  Interview with the student 
Object of interview : Betty Widyaningsih 
Place :  SMP Negeri 3 Nguter  
Interviewer :  Visia Puspitosari 
 
Researcher :  Assalamu‟alaikum  
Interviewer :  Wa‟alaikum salam. 
Researcher : lagi istirahat ya dek? 
Interviewer : Iya ini mbak, ada apa ya mbak? 
Researcher : Ini dek mumpung lagi istirahat, mbak mau Tanya-tanya boleh ya? 
Interviewer : Boleh kok, mau tanya apa mbak? 
Researcher : Eh iya kenalin dulu namaku Visia Puspitosari dari IAIN Surakarta. 
Namamu siapa dek? 
Interview : iya mbak, namaku Betty Widyaningsih kelas VIII E. IAIN itu 
mana mbak? 
Researcher : IAIN itu daerah kartosuro sana dek. Oiya mbak mau Tanya-tanya 
tentang pelajaran Bahasa Inggris. Kira-kira menurut kamu susah 
gak dek belajar Bahasa Inggris? 
Interviewer : Wah susah banget mbak 
Researcher : Emang susahnya gimana? 
Interviewer : Ya banyak mbak, gak tau artinya 
Researcher : Ya itu sih standar dek, semua temen kamu pasti juga kayak gitu. 
Biasanya kalau pelajaran Bahasa Inggris suruh ngapain? 
Interviewer : Ngerjain soal di Buku paket, sama suruh ngafalin kata-kata gitu. 
Kadang juga suruh nulis pakai Bahasa Inggris.  
Researcher : Susah gak nulis pakai Bahasa Inggris? 
Interviewer : Susah mbak, kadang udah nulis tapi masih salah kata-katane. Jadi 
paling bosen mbak kalo disuruh nulis atau ngarang pakai Bahasa 
Inggris, hehehe 
Researcher : Susahnya gimana dek? 
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Interview : Susah mbak mau mengartikan ke Bahasa Inggris. Terus kadang 
juga salah dalam tata bahasa dan penggunaan kata ganti. 
Researcher : Owh gitu ya dek, jadi kesulitannya susah untuk mengartikan dari 
Bahasa Indonesia ke Bahasa Inggris ya dek. Tetep semangat 
belajar terus ya dek.  
Interviewer : Iya mbak 
Researcher : Yaudah dek, silahkan lanjut dulu istirahatnya. Makasih ya untuk 
waktunya. 
Interviewer : Iya mbak sama-sama ya mbak. 
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FIELD NOTE 
1. Class observation one 
Name of class  : 8E 
Name of teacher : Mrs. Haryati S.pd 
Participants  : 25 students 
The researcher presented the research finding from the result of the observation 
in the classroom. The researcher found some procedure of teaching and learning 
process, as explained below:  
First, the teacher entered the classroom At 09.55 AM. After all of the students 
were ready on their seat, the researcher started the class by greeting 
“Assalamu’alaikum” to students and they replied enthusiastically. After that the 
researcher asked their condition and then checked student‟s attendance. Fortunately, 
there was no student absent in that day.  
Second, in this stage, the teacher introduced the material about narrative text in 
general. Then the teacher gave some question about the aim, and the generic structure 
of the text organization. Some students tried to answer with their own language mixed 
between English and Indonesian. Whether it was false and true, the teacher wrote their 
answer in the whiteboard. The teacher together with the students drew some 
conclusion from the entire student‟s answer and then the teacher gave a large 
explanation about narrative text. While the teacher explained, the student‟s paid 
attention to the teacher and they actively resume it.  
Then, the teacher started to explain about picture technique, the teacher gave an 
example of picture narrative which consists of some pictures and each pictures 
represent a way of the story. The teacher gave explanation about the picture related to 
composing narrative text from its generic structure and language features. The teacher 
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explains the points leading to events in the pictures. It is aimed in order that the 
students get some ideas related to the generic structure. Such as where the story 
happened and when the action happened, problem came and described how the end of 
the story in the picture. 
Afterwards, the teachers explained the use of language features in writing 
narrative text. Such as, the story character in the picture, setting, the use of action 
verbs (past tense or V2) as well as linking verbs shown by the picture in order that the 
students are easier to some ideas. Then, the teacher asked the student‟s whether they 
understood about the technique and almost the entire student‟s agreed about that.  
The last, after giving the treatment, the teacher reviewed again the materials and 
remembered the student‟s to study hard at home. The teacher also gave motivation to 
the student‟s and finally the teacher closed teaching and learning process by saying 
Hamdalah and said good bye to the student‟s. 
 
2. Class observation two 
Name of class  : 8E 
Name of teacher : Mrs. Haryati S.pd 
Participants  : 25 students 
First, the teacher started the class by greeting and checking the student‟s 
attendance and asked who was not joining to class in that day. Second, the teacher 
gave a example of narrative text, the title is “Golden Cucumber” and then the teacher 
asked to the students to answer the question. Last, after gave a task the teacher 
reviewed again the materials and the teacher also remembered the students to study 
hard at home. The teacher also gave motivation to the students and finally the teacher 
closed teaching and learning process by saying Salam.  
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3. Class observation three 
Name of class  : 8E 
Name of teacher : Mrs. Haryati S.pd 
Participants  : 25 students 
Firstly, the teacher started the class by greeting and checking the student‟s 
attendance and asked who was not joining to class in that day. The teacher asks the 
students to comprehend the picture s and interpret the picture.  
The teacher reviewed the material about narrative text, the generic structure of 
narrative text and the language features of narrative text.  
After the teacher reviewed about that, the teacher gave a task for students‟ to 
make a story based on pictures.  The title of the story is “The Monkeys and The Cap 
seller” and the students should make a text at least three paragraphs. Every paragraph 
at least consists of three sentences the story should also including generic structure of 
narrative text such as orientation, complication, and resolution. The teacher also 
remembered the students to give more attention about the composition of writing such 
as; vocabulary, grammar, spelling and punctuation. After finishing their task, the 
teacher asked the students to collect their task, after that the teacher asked the students 
to explain the way of the stories and almost all of the students had understood. 
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RENCANA PROGRAM PEMBELAJARAN 
(RPP) 
Sekolah  : SMP Negeri 3 Nguter 
Mata Pelajaran : Bahasa Inggris 
Kelas/Semester : VIII/II (Genap) 
Alokasi Waktu : 5 x 45 Menit 
Jenis Text  : Narrative Text 
Tema   : Folktale 
Skill/Aspek  : Writing 
 
I. Standar Kompetensi  : 1. Menulis 
Mengungkapkan makna dalam teks fungsional esai pendek sederhana yang berbentuk 
narrative text. 
II. Kompetensi Dasar  : 
Merespon dan mengungkapkan makna dalam teks fungsional esai pendek sederhana 
dari gambar. 
III. Indikator   :  
1. Merespon makna dalam teks fungsional esai pendek sederhana yang berupa 
gambar. 
2. Mengungkapkan makna dalam teks fungsional esai pendek sederhana seperti 
makna gagasan dan makna tekstual narrative yang berbentuk gambar. 
 
IV. Muatan Nilai Karakter : 
Percaya Diri, Rasa ingin tahu, Kerjasama, Kreatif, Jujur. 
V. Tujuan Pembelajaran : 
Pada akhir pembelajaran diharapkan dapat : 
a. Merespon makna sebuah gambar 
b. Mengungkapkan makna sebuah gambar 
c. Merespon dan mengungkapkan teks narrative. 
VI. Materi Pembelajaran : 
a. Teks Narrative  
- Sosial Function 
- Generic Structure 
b. Language Features 
- Past Tense 
- Use Time connection 
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VII. Metode/Teknik  : PPP (Presentation, Practice, Production) 
a. Presentation : Guru menunjukkan contoh teks narrative 
b. Practice : Guru memberikan gambar dan text fungsional kepada 
siswa untuk latihan. 
c. Production : Siswa mampu mengungkapkan makna yang ada dalam 
gambar. 
VIII. Langkah-langkah kegiatan : 
a. Kegiatan Awal 
- Salam dan tegur sapa 
- Memotivasi siswa 
- Menyampaikan tujuan pembelajaran 
b. Kegiatan Inti 
Eksplorasi 
-  Guru menerangkan siswa tentang materi Narrative Text. 
- Guru menunjukkan contoh isyarat gambar Narrative. 
- Guru memancing siswa untuk merespon gambar tersebut. 
- Guru bersama siswa membahas tentang contoh materi tersebut. 
Elaborasi 
- Memfasilitasi peserta didik melalui pemberian tugas, diskusi dan lain-lain 
untuk memunculkan gagasan baru baik secara lisan maupun tertulis. 
- Memberi kesempatan untuk berfikir, menganalisis, menyelesaikan masalah 
dan bertindak tanpa rasa takut.  
- Memfasilitasi peserta didik dalam pembelajaran kooperatif dan 
kolaboratif. 
- Memfasilitasi peserta didik berkompetisi secara sehat untuk meningkatkan 
prestasi belajar. 
Konfirmasi 
- Memberikan umpan baik positif dan penguatan dalam bentuk lisan, 
tertulis, isyarat terhadap keberhasilan peserta didik. 
- Memberikan konfirmasi terhadap hasil eksplorasi dan elaborasi peserta 
didik melalui berbagai sumber. 
- Guru memberikan apresiasi dan penguatan terhadap hasil belajar. 
c. Kegiatan Akhir 
- Guru memberikan kesimpulan dari hasil pembelajaran. 
- Guru menutup pelajaran dengan salam. 
IX. Sumber Belajar 
- Buku English on The Sky 2, pengarang : Dr. Mukarto, M.Sc., Sujatmiko, 
Josephine S.M., dan Widya Kiswara. 
- www.englishahkam.blogspot.com 
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- http://www.englishindo.com/2013/01/narrative-text-penjelasan-
contoh.html 
X. Rubrik Penilaian 
NO CATEGORIES SCORES COMMENT 
1.  Content 30 - 27 
26 - 22 
21 - 17 
16 - 13 
 
Excellent to very 
Good  
Good of average 
Fail to poor 
Very poor 
2.  Text Organization 20 - 18 
17 - 14 
13 - 10 
9 - 7 
Excellent to very 
Good  
Good of average 
Fail to poor 
Very poor 
3. Vocabulary 20 – 18 
17 – 14 
13 – 10 
9 – 7  
Excellent to very 
Good  
Good of average 
Fail to poor 
Very poor 
4.  Language Use/Grammar 20 – 18 
17 – 14 
13 – 10 
9 – 7 
 
 
Excellent to very 
Good  
Good of average 
Fail to poor 
Very poor 
5. Mechanic 10 – 8 
7 – 6 
5 – 3 
2 – 1 
 
Excellent to very 
Good  
Good of average 
Fail to poor 
Very poor 
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SYLLABUS 
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SILABUS PEMBELAJARAN  
 
Sekolah : SMP N 3 Nguter Sukoharjo 
Kelas : VIII (Delapan ) 
Mata Pelajaran  : Bahasa Inggris 
Semester : 2 (Dua) 
Standar Kompetensi : Mendengarkan 
1. Memahami   makna  dalam percakapan transaksional dan interpersonal pendek sederhana untuk berinteraksi dengan lingkungan sekitar 
Kompetensi  
Dasar 
Materi 
Pembelajaran 
Kegiatan 
Pembelajaran 
Indikator Pencapaian 
Kompetensi 
Penilaian 
Alokasi 
 Waktu 
Sumber  
Belajar Teknik Bentuk 
 Instrumen 
Contoh  
Instrumen 
1.1 Merespon makna 
yang terdapat 
dalam 
percakapan 
transaksional (to 
get things done) 
dan  
interpersonal 
(bersosialisasi) 
pendek 
sederhana secara 
akurat, lancar, 
dan berterima  
untuk 
berinteraksi 
dengan 
lingkungan 
terdekat yang 
melibatkan 
tindak tutur: 
meminta, 
1. Percakapan yang  
memuat ungkapan-
ungkapan berikut: 
Contoh : 
 A: Do you mind   
       lending me some  
       money? 
   B: No Problem / I  
       want to, but ... 
 A: Can I have a     
       bit 
   B: Sure, here you  
          are 
 A:Here’s some   
          money for you 
1. Eliciting 
kosakata terkait 
topik yang akan 
dibahas (noun, 
verb, adjective, 
adverb) 
2. Menentukan 
makna kata dan 
menggunakanny
a dalam kalimat 
3. Mendengarkan 
guru dan 
menirukan 
ungkapan-
ungkapan 
terkait materi 
4. Mendengarkan 
percakapan 
tentang materi 
terkait 
1. Merespon 
ungkapan 
meminta, 
memberi, 
menolak jasa 
2. Merespon 
ungkapan 
meminta,membe
ri, menolak 
barang 
3. Merespon 
ungkapan 
meminta, 
memberi, 
mengingkari 
informasi 
4. Merespon 
ungkapan 
meminta,membe
ri, menolak 
Tes tertulis 
 
 
 
 
Tes lisan 
 
 
 
Tes tulis 
 
 
 
 
 
1. Isian singkat 
 
 
 
 
2. Jawaban   
    singkat 
 
 
3. Pilihan   
    ganda 
 
 
 
 
1.Listen to the  
   expression and   
   write your   
   response to it. 
 
2.Listen to the  
  expression and  
  give your  
  response to it. 
3.Listen to the 
dialogue and 
choose the 
right answer. 
 
 
 
2 x 40 menit 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
1. Script per uku 
teks yang 
relevan 
2. Rekaman 
percakapan 
3.  Tape 
recorder 
4. CD  
5. CD  player 
6. gambar 
7. Benda sekitar 
8. model benda 
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Kompetensi  
Dasar 
Materi 
Pembelajaran 
Kegiatan 
Pembelajaran 
Indikator Pencapaian 
Kompetensi 
Penilaian 
Alokasi 
 Waktu 
Sumber  
Belajar Teknik Bentuk 
 Instrumen 
Contoh  
Instrumen 
memberi, 
menolak jasa, 
meminta, 
memberi, 
menolak barang, 
dan meminta, 
memberi dan 
mengingkari 
informasi, 
meminta, 
memberi, dan 
menolak 
pendapat, dan 
menawarkan / 
menerima / 
menolak sesuatu 
 
 
 
 
 
 
 
 
 
 
 
 
   B: I can’t take this,   
         sorry 
 A: Do you like it? 
  B: Yes I do 
 A: Have you done   
       it? 
   B: Sorry, I haven’t 
 -A: Do you think it’s    
       good? 
   B: I think so / Sorry,   
       I   can’t say    
       anything  
 A: Would you like     
         some... 
     B: Yes, please /    
         No, thanks 
 
2. Tata Bahasa 
     Do you mind ....? 
     Present Perfect 
3. Kosa kata 
    Kata terkait tema  
     dan jenis teks  
4. Ungkapan Baku 
5. Menjawab 
berbagai 
informasi yang 
terdapat dalam 
percakapan 
6. Merespon 
ungkapan-
ungkapan yang 
terkait materi 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
pendapat 
5. Merespon 
ungkapan 
meminta,meneri
ma, menolak 
tawaran 
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Kompetensi  
Dasar 
Materi 
Pembelajaran 
Kegiatan 
Pembelajaran 
Indikator Pencapaian 
Kompetensi 
Penilaian 
Alokasi 
 Waktu 
Sumber  
Belajar Teknik Bentuk 
 Instrumen 
Contoh  
Instrumen 
 
 
 
 
1.2 Merespon makna 
yang terdapat 
dalam 
percakapan 
transaksional (to 
get things done) 
dan  
interpersonal 
(bersosialisasi) 
pendek 
sederhana secara 
akurat, lancar, 
dan berterima  
untuk 
berinteraksi 
dengan 
lingkungan 
terdekat yang 
melibatkan 
tindak tutur: 
meminta, 
memberi 
persetujuan, 
merespon 
pernyataan, 
memberi 
perhatian 
     - No Problem 
     - Sorry 
     - Yes, Please 
     - No, Thank you 
 
1. Percakapan yang 
memuat ungkapan-
ungkapan berikut: 
-  A: What if it I do it 
 again. 
   B: Fine, with me. 
-  A:I have to go  
        now. 
   B:Do you have to? 
-  A: .......... 
   B: Right / I see /  
       Hm...m. 
 
- Hello, excuse me ..... 
- Did you?  / Were   
   you ? 
- Thanks/ Bye.../ See  
   you. 
 
 
 
 
 
1. Tanya jawab 
berbagai hal 
terkait 
tema/topik yang 
akan dibahas 
2. Mendaftar 
kosakata yang 
digunakan 
dalam 
percakapan 
3. Menentukan 
makna kosakata 
dalam daftar 
4. Menggunakan 
kosakata  dalam 
kalimat 
5. Tanya jawab 
menggunakan 
ungkapan – 
ungkapan 
terkait 
6. Menirukan 
ungkapan yang 
diucapkan guru 
7. Mendengarkan 
 
 
 
 
 
1. Merespon 
ungkapan 
meminta,membe
ri persetujuan 
2. Merespon 
ungkapan 
pernyataan 
3. Merespon 
ungkapan 
memberi 
perhatian 
terhadap 
pembicara 
4. Mengawali, 
memperpanjang 
an menutup 
percakapan 
 
5. Merespon 
ungkapan 
mengawali, 
memperpanjang 
dan menutup 
percakapan 
 
 
 
 
 
 
Tes lisan 
 
 
 
 
Tes lisan  
 
 
 
Tes tulis 
 
 
 
 
 
 
 
 
Merespon 
ungkapan 
 
 
 
Merespon 
ungkapan 
 
 
Melengkapi 
percakapan 
 
 
Pilihan ganda 
 
 
 
 
 
 
 
 
 
 
Listen to the 
expressions and 
give your 
response to them. 
 
Listen to the 
dialogue and 
complete the text 
 
Listen to the 
dialogue and 
choose the best 
answer 
 
Listen to the 
dialogue and 
choose the best 
answer 
 
 
 
 
 
 
 
2 x 40 menit 
 
 
1 Buku teks yang 
relevan 
2 Script 
percakapan 
3 Rekaman 
percakapan 
4 Tape recorder 
5 Gambar yang 
relevan 
 
 
 
70 
 
 
 
Kompetensi  
Dasar 
Materi 
Pembelajaran 
Kegiatan 
Pembelajaran 
Indikator Pencapaian 
Kompetensi 
Penilaian 
Alokasi 
 Waktu 
Sumber  
Belajar Teknik Bentuk 
 Instrumen 
Contoh  
Instrumen 
terhadap 
pembicara, 
mengawali, 
memperpanjang, 
dan menutup 
percakapan, dan  
mengawali, 
memperpanjang, 
dan menutup 
percakapan 
telepon 
- Could I speak to ....  
    please? 
-  Well, I’m calling  
    to.... 
-   Nice talking to you 
 
2. Tata Bahasa 
- Have / Has to 
- Could I ...? 
- Past form of be 
 
3. Kosa kata 
    Kata terkait tema  
    dan jenis teks  
percakapan 
8. Menjawab 
pertanyaan 
tentang 
percakapan 
telepon 
 
 
 
 
 
 
 
 
 Karakter siswa yang diharapkan :  Dapat dipercaya ( Trustworthines) 
Rasa hormat dan perhatian ( respect ) 
Tekun ( diligence ) 
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SILABUS PEMBELAJARAN  
 
Sekolah : SMP N 3 Nguter Sukoharjo 
Kelas : VIII (Delapan ) 
Mata Pelajaran  : Bahasa Inggris 
Semester : 2 (Dua) 
Standar Kompetensi : Mendengarkan 
2. Memahami   makna  dalam teks lisan fungsional dan monolog pendek sederhana berbentuk narrative dan recount untuk berinteraksi dengan 
lingkungan sekitar. 
 
Kompetensi  
Dasar 
Materi 
Pembelajaran 
Kegiatan 
Pembelajaran 
Indikator Pencapaian 
Kompetensi 
Penilaian 
Alokasi 
 Waktu 
Sumber  
Belajar Teknik Bentuk 
 Instrumen 
Contoh  
Instrumen 
8.1 Merespon makna 
yang terdapat 
dalam teks lisan 
fungsional 
pendek 
sederhana secara 
akurat, lancar, 
dan berterima 
untuk 
berinteraksi 
dengan 
lingkungan 
sekitar 
 
 
 
 
1.Teks fungsional 
pendek berbentuk:  
- Notices 
- Iklan 
 
2. Tata Bahasa 
   - Kalimat perintah 
   - kalimat ajakan 
 
3.Kosa kata 
   - terkait tema dan  
     jenis teks 
 
4.Ungkapan Baku 
1. Eliciting kosakata 
terkait topik yang 
akan dibahas 
(noun, verb, 
adjective, adverb)  
2. menentukan 
makna kata dan 
menggunakannya 
dalam kalimat. 
3. Mendengarkan 
guru dan 
menirukan 
ungkapan-
ungkapan terkait 
materi 
4. Mendengarkan 
teks fungsional 
5. Menjawab 
1. Mengidentifikasi 
berbagai informasi 
dalam teks 
fungsional pendek  
    - Notices 
    - Iklan 
2. Mengidentifikasi 
tujuan komunikatif 
teks fungsional 
pendek 
 
 
 
 
 
Tes tulis 
 
 
 
 
 
 
 
 
 
 
 
 
Melengkapi 
rumpang 
 
 
 
 
Benar / Salah 
 
 
 
 
 
 
Listen to the 
dialogue and 
complete the 
following text. 
 
 
Listen to the 
dialog and decide 
whether the 
statements are 
True or False 
 
 
 
 
2 x 40 menit 
 
 
 
 
 
 
 
 
 
 
 
 
1. Buku  teks 
yang 
relevan 
2. Script teks 
fungsional 
pendek 
3. Rekaman 
teks 
4. Tape 
recorder 
5. Contoh teks 
fungsional 
6. Gambar 
yang 
relevan 
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Kompetensi  
Dasar 
Materi 
Pembelajaran 
Kegiatan 
Pembelajaran 
Indikator Pencapaian 
Kompetensi 
Penilaian 
Alokasi 
 Waktu 
Sumber  
Belajar Teknik Bentuk 
 Instrumen 
Contoh  
Instrumen 
 
 
 
 
 
 
 
 
 
 
8.2 Merespon makna 
yang terdapat 
dalam monolog  
pendek 
sederhana secara 
akurat, lancar, 
dan berterima  
untuk 
berinteraksi 
dengan 
lingkungan 
sekitar dalam 
teks berbentuk 
narrative dan 
recount 
 
    - Be ware 
 
1.Teks monolog 
pendek berbentuk : 
   - narrative 
   - recount 
2. Tata Bahasa 
   - Simple past tense 
   -Past Continuous 
tense 
3. Kosa kata  
   - kata terkait tema 
dan   
     jenis teks 
1. Ungkapan Baku  
- It’s terrific ! 
- It’s wonderful 
 
berbagai 
informasi yang 
terdapat dalam 
teks. 
6. Menentukan 
makna teks 
fungsional yang 
diperdengarkan. 
 
1. Tanya jawab 
berbagai hal 
terkait 
tema/topik yang 
akan dibahas. 
2. Mendaftar 
kosakata yang 
digunakan dalam 
percakapan 
3. Menentukan 
makna kosakata 
dalam daftar. 
4. Mendengarkan 
teks narrative / 
recount yang 
dibacakan guru. 
5. Tanya jawab 
berbagai 
informasi tentang 
teks yang dibaca 
guru. 
 
 
 
 
 
 
 
 
 
 
1. Mengidentifikasi 
berbagai 
informasi dalam 
teks monolog 
narative dan 
recount. 
 
2. Mengidentifikasi 
tujuan 
komunikatif teks 
naratif dan 
recount  
 
 
 
 
 
 
 
 
 
 
Tes tulis 
 
 
 
 
 
 
 
 
 
 
 
Pilihan ganda 
 
 
Melengkapi 
rumpang 
 
 
 
 
 
 
 
 
 
 
Listen to the text 
and choose the 
right answer 
 
Listen to the text 
and complete the 
bellow sentences 
 
 
 
 
 
 
 
 
 
 
4 x 40 menit  
 
 
 
 
 
 
 
 
1. Buku teks 
yang relevan 
2. Script cerita 
naratif 
3. Rekaman 
cerita 
4. Tape recorder 
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Materi 
Pembelajaran 
Kegiatan 
Pembelajaran 
Indikator Pencapaian 
Kompetensi 
Penilaian 
Alokasi 
 Waktu 
Sumber  
Belajar Teknik Bentuk 
 Instrumen 
Contoh  
Instrumen 
6. Mendengarkan 
teks narrative / 
recount lainnya. 
7. Menjawab 
pertanyaan 
tentang teks 
narrative / 
recount yang 
didengar secara 
lisan. 
 
 Karakter siswa yang diharapkan :  Dapat dipercaya ( Trustworthines) 
Rasa hormat dan perhatian ( respect ) 
Tekun ( diligence ) 
    7.  
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SILABUS PEMBELAJARAN  
 
Sekolah : SMP N 3 Nguter Sukoharjo 
Kelas : VIII (Delapan ) 
Mata Pelajaran  : Bahasa Inggris 
Semester : 2 (Dua) 
Standar Kompetensi : Berbicara 
3. Mengungkapkan makna dalam percakapan transaksional dan interpersonal lisan pendek sederhana untuk berinteraksi dengan lingkungan 
sekitar 
 
Kompetensi  
Dasar 
Materi 
Pembelajaran 
Kegiatan 
Pembelajaran 
Indikator Pencapaian 
Kompetensi 
Penilaian 
Alokasi 
 Waktu 
Sumber  
Belajar Teknik Bentuk 
 Instrumen 
Contoh  
Instrumen 
9.1. Mengungkapkan 
makna dalam 
percakapan  
transaksional (to 
get things done) 
dan  
interpersonal 
(bersosialisasi) 
pendek 
sederhana 
dengan 
menggunakan 
ragam bahasa 
lisan secara 
akurat, lancar, 
dan berterima  
untuk 
berinteraksi 
dengan 
1.Percakapan singkat 
memuat ungkapan – 
ungkapan : 
Contoh : 
-.A: Do you mind 
lending me some 
money? 
  B: No, problems 
 
-.A: Can I have a bit? 
  B: Sure, here you are. 
 
-.A: Here is some 
money for  you. 
1. Mengembangka
n kosakata 
terkait dengan 
jenis ungkapan 
dan tema/topik 
yang terkait 
2. Tanya jawab 
tentang 
berbagai hal 
menggunakan 
ungkapan terkait 
materi/topik.te
ma yang di pillih 
3. Menirukan 
ungkapan-
ungkapan terkait 
materi yang 
diucapkan guru 
1. Bertanya dan 
menjawab 
tentang 
meminta,member
i,menolak jasa 
2. Bertanya dan 
menjawab 
tentang 
meminta,member
i,menolak barang 
3. Bertanya dan 
menjawab 
tentang 
meminta,member
i dan mengingkari 
informasi 
4. Bertanya dan 
menjawab 
Unjuk kerja 
 
 
 
 
 
 
 
 
 
 
 
 
Uji petik 
berbicara, 
Bermain peran 
 
 
 
 
 
 
 
 
 
 
 
Create a dialogue 
based on the role 
cards and perform 
it in  front of the 
class 
 
 
 
 
 
 
 
 
 
4 x 40 menit  
 
 
 
 
 
 
 
 
 
 
 
 
1. Buku teks 
yang relevan 
2. Gambar yang 
relevan 
3. Benda sekitar 
4. Role cards 
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Alokasi 
 Waktu 
Sumber  
Belajar Teknik Bentuk 
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Contoh  
Instrumen 
lingkungan 
terdekat yang 
melibatkan 
tindak tutur: 
meminta, 
memberi, 
menolak jasa, 
meminta, 
memberi, 
menolak barang, 
meminta, 
memberi dan 
mengingkari 
informasi, 
meminta, 
memberi, dan 
menolak 
pendapat, dan 
menawarkan / 
menerima / 
menolak sesuatu 
 
 
 
 
 
 
 
 
  B: Sorry, I can’t take 
this. 
 
-.A: Do you like it ? 
  B: Yes, I do. 
 
-.A: Have you done it? 
  B:No, I haven’t. 
 
-.A: Do you think it’s 
good? 
  B: I think it is / Sorry I 
can’t say any thing 
 
-.A: Would you like 
some .....? 
  B: Yes, please / No, 
Thanks 
 
2.Tata Bahasa  
- Do you mind .... 
- Present perfect 
tense  
3. Kosa kata 
    - Kata terkait tema 
4. Latihan bertanya 
dan menjawab 
menggunakan 
ungkapan yang 
telah dipelajari 
secara 
berpasangan 
5. Bermain peran 
melakukan 
percakapan 
berdasarkan 
situasi yang 
diberikan 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
tentang 
meminta,member
i dan menolak 
pendapat 
 
 
5. Bertanya dan 
menjawab 
tentang 
menawarkan,men
erima,menolak 
sesuatu 
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Kompetensi  
Dasar 
Materi 
Pembelajaran 
Kegiatan 
Pembelajaran 
Indikator Pencapaian 
Kompetensi 
Penilaian 
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 Waktu 
Sumber  
Belajar Teknik Bentuk 
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Contoh  
Instrumen 
 
 
 
 
 
 
 
 
 
9.2. Mengungkapkan 
makna dalam 
percakapan  
transaksional (to 
get things done) 
dan  
interpersonal 
(bersosialisasi) 
pendek 
sederhana 
dengan 
menggunakan 
ragam bahasa 
lisan secara 
akurat, lancar, 
dan berterima  
untuk 
berinteraksi 
dengan 
lingkungan 
dan jenis teks 
 
4. Ungkapan Baku 
    - No Problem 
   - Sorry 
   - No, thanks 
   - Yes, Please 
1. Teks percakapan 
memuat ungkapan  
berikut: 
Contoh : 
- A: what if I do it 
again? 
  B: Fine with me. 
 
- A: I Must go now 
  B: Do you have to? 
 
 Right. 
 I see. 
 Hm...m yeah 
 
 Hello,excuse me 
 Did you? / Were 
 
 
 
 
 
 
1. Tanya jawab 
menggunakan 
berbagai kosakata 
dan ungkapan 
yang telah 
dipelajari 
2. Mendengarkan 
yang memuat  
ungkapan-
ungkapan  yang 
telah dipelajari 
3. Menjawab 
pertanyaan 
tentang isi 
percakapan 
4. Menjawab 
pertanyaan 
tentang makna 
dan fungsi 
ungkapan terkait 
5. Menggunakan 
ungkapan – 
ungkapan terkait 
 
 
 
 
 
 
 
 
 
 
1. Bertanya dan 
menjawab 
tentang 
meminta,member
i persetujuan 
2. Bertanya dan 
menjawab 
tentang 
merespon 
pernyataan 
3. Bertanya dan 
menjawab 
tentang memberi 
perhatian 
terhadap lawan 
bicara 
 
4. Mengawali,memp
 
 
 
 
 
 
 
 
 
Unjuk kerja 
 
 
 
 
 
 
 
 
 
 
 
 
Uji petik 
berbicara 
Bermain peran 
 
 
 
 
 
 
 
 
 
Create a dialogue 
based on the role 
cards and perform 
it in front  of the 
class. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
2 x 40 menit 
 
 
 
 
 
 
 
 
 
1. Buku teks 
yang relevan 
2. Gambar yang 
relevan 
3. Benda sekitar 
4. Kartu peran 
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Kompetensi  
Dasar 
Materi 
Pembelajaran 
Kegiatan 
Pembelajaran 
Indikator Pencapaian 
Kompetensi 
Penilaian 
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 Waktu 
Sumber  
Belajar Teknik Bentuk 
 Instrumen 
Contoh  
Instrumen 
terdekat yang 
melibatkan 
tindak tutur: 
meminta, 
memberi 
persetujuan, 
merespon 
pernyataan, 
memberi 
perhatian 
terhadap 
pembicara, 
mengawali, 
memperpanjang, 
dan menutup 
percakapan, serta 
mengawali, 
memperpanjang, 
dan menutup 
percakapan 
telepon 
 
you? 
 Thanks/ Bye / see 
you 
 Could I speak to ..? 
 Well,I’m calling to 
...? 
 Nice talking to you. 
 
2. Tata Bahasa 
- Past form of be 
 
3. Kosa kata  
- Kata terkait tema 
dan jenis teks 
 
4. Spelling and 
intonation 
berdasarkan 
konteks 
6. Bermain peran 
mengunakan 
ungkapan yang 
telah dipelajari 
 
erpanjang 
menutup 
percakapan 
 
 
5. Mengawali,memp
erpanjang 
menutup 
percakapan 
telepon 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 Karakter siswa yang diharapkan :  Dapat dipercaya ( Trustworthines) 
Rasa hormat dan perhatian ( respect ) 
Tekun ( diligence ) 
    4.  
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SILABUS PEMBELAJARAN  
 
Sekolah : SMP N 3 Nguter Sukoharjo 
Kelas : VIII (Delapan ) 
Mata Pelajaran  : Bahasa Inggris 
Semester : 2 (Dua) 
Standar Kompetensi : Berbicara 
4. Mengungkapkan   makna dalam teks  lisan fungsional dan monolog pendek sederhana berbentuk recount, dan narrative untuk berinteraksi 
dengan lingkungan sekitar 
 
Kompetensi  
Dasar 
Materi 
Pembelajaran 
Kegiatan 
Pembelajaran 
Indikator Pencapaian 
Kompetensi 
Penilaian 
Alokasi 
 Waktu 
Sumber  
Belajar Teknik Bentuk 
 Instrumen 
Contoh  
Instrumen 
10.1 Mengungkapka
n makna dalam 
teks lisan 
fungsional 
pendek 
sederhana 
dengan 
menggunakan 
ragam bahasa 
lisan secara 
akurat, lancar 
dan berterima  
untuk 
berinteraksi 
dengan 
lingkungan 
sekitar 
 
1.Teks fungsional 
pendek :   
    - Notices 
    - Iklan 
 
2. Tata Bahasa  
- Imperatives 
- Comparison 
 
3. Kosakata 
- Kata terkait tema 
dan jenis teks 
 
4. Ungkapan baku  
1. Review 
kosakata dan 
ungkapan yang 
digunakan 
dalam teks 
fungsional 
pendek terkait 
materi 
2. Membuat 
kalimat 
sederhana 
untuk: 
- Memberi  
      perhatian  
      (Notice) 
- Menarik    
     seseorang  
1. Mengungkapkan 
secara lisan teks 
fungsional :  
- Pengumuman                    
- Undangan                            
- Pesan singkat 
2. Bertanya dan 
menjawab secara 
lisan berbagai 
info dalam teks 
pengumuman, 
undangan, pesan 
singkat 
 
 
 
Unjuk kerja 
 
 
 
 
 
 
 
 
 
 
 
 
Uji petik 
berbicara 
 
 
 
 
 
 
 
 
 
 
 
1. Give suitable 
notices based 
on the 
pictures  
2. Make simple 
advertisment
s based on 
the pictures 
 
 
 
 
 
 
 
4 x 40 menit 
 
 
 
 
 
 
 
 
 
 
 
 
1. Buku teks 
yang relevan 
2. Gambar 
terkait materi 
dan topik 
3. Benda sekitar 
4. Teks bentuk 
khusus: 
- undangan 
- pengumum
an 
- pesan 
singkat 
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Kompetensi  
Dasar 
Materi 
Pembelajaran 
Kegiatan 
Pembelajaran 
Indikator Pencapaian 
Kompetensi 
Penilaian 
Alokasi 
 Waktu 
Sumber  
Belajar Teknik Bentuk 
 Instrumen 
Contoh  
Instrumen 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
10.2 Mengungkap 
kan makna 
dalam monolog 
pendek 
sederhana 
dengan 
menggunakan 
ragam bahasa 
lisan secara 
akurat, lancar, 
dan berterima  
untuk 
- attention, please 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
1.Teks monolog 
berbentuk recount 
dan narrative. 
 
2.Ciri-ciri kebahasaan 
teks narrative dan 
recount. 
 
     membeli /  
    menggun-
akan  
     produk terten-
tu 
3. Membahas 
gambit-gambit 
yang sering 
muncul dalam 
teks fungsional 
terkait  
4. Membuat  
secara lisan: 
- Notice 
- Iklan  
 
1. Review kosakata 
dan tata bahasa 
terkait jenis teks 
recount dan 
narrative dngan 
tema yang 
dipilih 
2. Membuat 
kalimat 
sederhana 
secara lisan 
terkait ciri-ciri 
kebahasaan teks 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
- Melakukan monolog 
pendek sederhana 
dalam bentuk 
narrative dan recount 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Unjuk kerja 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Uji Petik 
berbicara 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
1. Tell us briefly 
what you did 
yesterday 
2. Retell a story 
that you 
know very 
well. 
3.    Tell  a story 
based on the 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
8 x 40 menit 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
1.Buku teks      
yang relevan 
2.Gambar  yang 
relevan 
3.Benda sekitar 
4. Buku cerita  
dalam bahasa 
Inggris  
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Kompetensi  
Dasar 
Materi 
Pembelajaran 
Kegiatan 
Pembelajaran 
Indikator Pencapaian 
Kompetensi 
Penilaian 
Alokasi 
 Waktu 
Sumber  
Belajar Teknik Bentuk 
 Instrumen 
Contoh  
Instrumen 
berinteraksi 
dengan 
lingkungan 
sekitar dalam 
teks berbentuk 
recount  dan 
narrative 
3.Langkah retorika 
teks narrative dan 
recount. 
 
4. Tata Bahasa  
- Simple Past tense 
- Past continuous 
tense 
- temporal 
conjuntions 
- Connective words 
- Adverbs 
- Adjectives 
 
5.Kosa kata 
- kata terkait tema 
dan jenis teks 
 
6.Ungkapan baku 
- Really? 
- That’s terrible 
- How Then ? 
 
 
recount dan 
narrative 
 
- simple past 
- past 
continuous 
- temporal  
      conjunctions 
- connective 
words 
- adverbs 
- adjectives 
3. Melakukan 
percakapan 
terkait kegiatan 
yang dialami 
atau cerita 
populer di 
kotanya 
menggunakan 
gambit-gambit 
yang sesuai. 
Contoh: Really? 
That’s terrible!, 
How then?, 
First,...., then...., 
finally... 
4. Menceritakan 
kembali 
series of a 
pictures 
given. 
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Kompetensi  
Dasar 
Materi 
Pembelajaran 
Kegiatan 
Pembelajaran 
Indikator Pencapaian 
Kompetensi 
Penilaian 
Alokasi 
 Waktu 
Sumber  
Belajar Teknik Bentuk 
 Instrumen 
Contoh  
Instrumen 
kegiatan / 
pengalaman 
atau teks 
narative yang 
pernah didengar 
Menceritakan 
berdasarkan 
foto atau 
Gambar cerita 
populer. 
 Karakter siswa yang diharapkan :  Dapat dipercaya ( Trustworthines) 
Rasa hormat dan perhatian ( respect ) 
Tekun ( diligence ) 
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SILABUS PEMBELAJARAN 
 
Sekolah : SMP N 3 Nguter Sukoharjo 
Kelas : VIII (Delapan ) 
Mata Pelajaran  : Bahasa Inggris 
Semester : 2 (Dua) 
Standar Kompetensi : Membaca 
5. Memahami makna dalam esei pendek sederhana berbentuk recount, dan narrative untuk berinteraksi dengan lingkungan sekitar 
 
Kompetensi  
Dasar 
Materi 
Pembelajaran 
Kegiatan 
Pembelajaran 
Indikator Pencapaian 
Kompetensi 
Penilaian 
Alokasi 
 Waktu 
Sumber  
Belajar 
Teknik Bentuk 
 Instrumen 
Contoh  
Instrumen 
11.1 Membaca 
nyaring 
bermakna teks 
fungsional dan 
essai pendek 
sederhana 
berbentuk 
recount dan 
narrative  
dengan ucapan, 
tekanan dan 
intonasi yang 
berterima yang 
berkaitan 
dengan 
lingkungan 
sekitar 
 
11.2 Merespon 
 
1. Teks Essai 
berbentuk              
narrative / 
recount               
2. Ciri kebahasaan 
   Teks Essai       
   berbentuk              
    narrative / 
recount      
3. Tujuan 
komunikatif teks 
essai narratif / 
recount 
4. Langkah retorika     
narrative / 
recount        
 
1. Tanya jawab 
mengembangka
n kosakata 
berdasarkan 
gambar / cerita 
popular 
2. Tanya jawab 
menggali 
informasi dalam 
cerita 
berdasarkan 
gambar 
3. Mendengarkan 
teks narrative / 
recount yang 
dibaca guru 
4. Membaca 
nyaring teks 
 
 Membaca nyaring 
dan bermakna 
teks essai 
berbentuk 
narrative / 
recount 
 Mengidentifikasi 
berbagai makna 
teks narrative / 
recount 
 
 
 
 
 
 Mengidentifikasi 
 
Tes lisan 
 
 
 
 
Tes tulis 
 
 
 
 
 
 
 
 
Membaca 
nyaring 
 
 
 
Pilihan ganda 
 
 
 
 
 
 
 
 
Read the story 
aloud. 
 
 
 
Choose the right 
answer based on 
the text. 
 
 
 
 
 
 
 
4 x 40 menit 
 
 
 
 
 
 
 
 
 
 
 
 
 
1.Buku teks      
yang relevan 
2. Buku cerita 
bahasa Inggris 
3. Gambar -  
gambar 
terkait cerita 
4. Rekaman 
cerita 
5. Tape  
recorder 
6. CD  
7. VCD  player 
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Kompetensi  
Dasar 
Materi 
Pembelajaran 
Kegiatan 
Pembelajaran 
Indikator Pencapaian 
Kompetensi 
Penilaian 
Alokasi 
 Waktu 
Sumber  
Belajar 
Teknik Bentuk 
 Instrumen 
Contoh  
Instrumen 
makna dalam 
teks tulis 
fungsional 
pendek 
sederhana 
secara akurat, 
lancar dan 
berterima yang 
berkaitan 
dengan 
lingkungan 
sekitar 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
   5. Spelling, stress,  
       intonation 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
narrative / 
recount dengan 
ucapan dan 
intonasi yang 
benar 
5. Menjawab 
berbagai 
pertanyaan 
tentang 
informasi dalam 
teks yang di baca 
6. Menentukan 
tujuan 
komunikatif teks 
narrative / 
recount yang di 
baca 
7. Menentukan 
langkah retorika 
dari teks 
narrative / 
recount yang di 
baca 
8. Menentukan ciri  
kebahasaan teks 
narrative / 
recount  yang di 
baca 
9. Membaca teks 
narrative / 
recount lainnya  
tujuan 
komunikatif teks 
narrative / 
recount  
 
 
 Mengidentifikasi 
langkah retorika 
dan ciri 
kebahasaan teks 
narrative / 
recount   
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Tes Tulis 
 
 
 
 
 
Tes Tulis 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Isian singkat 
 
 
 
 
 
Pertanyaan 
tertulis 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Complete the 
following 
sentences using 
the information 
from the text. 
 
Answer the 
following 
questions based 
on the text. 
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11.3 Merespon makna 
dan langkah 
retorika dalam 
esei pendek 
sederhana secara 
akurat, lancar dan 
berterima yang 
berkaitan dengan 
lingkungan sekitar 
dalam teks 
berbentuk 
recount dan 
nararative 
 
 
 
 
 
 
 
1.Teks fungsional : 
  - undangan 
  - pengumuman 
  - pesan 
  - iklan 
 
2.Tujuan komunikatif 
 
3.Ciri kebahasaan 
 
 
 
 
        
 
 
1. Mencermati teks 
fungsional 
pendek terkait 
materi 
2. Menyebutkan 
jenis teks 
fungsional yang 
dicermati  
3. Membaca nyaring 
teks fungsional 
terkait materi 
4. Menjawab 
pertanyaan 
tentang informasi 
yang terdapat 
dalam teks 
5. Menyebutkan ciri-
ciri teks 
fungsional yang 
dibaca  
6. Membaca teks 
fungsional 
pendek lainnya 
dari berbagai 
sumber 
 
 
 
 
 
 Mengidentifikasi 
berbagai 
informasi dalam 
teks fungsional 
 
 
 Mengidentifikasi 
tujuan 
komunikatif teks 
fungsional 
 
 Mengindentifikasi 
ciri kebahasaan 
teks fungsional 
 
 
 
 
 
 
 
Tes tulis 
 
 
Tes tulis 
 
 
Tes tulis 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
PG 
 
 
Jawaban 
singkat 
 
 
Jawaban 
singkat 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Choose the best 
option, a,b,c or d  
 
Answer the 
following 
questions 
 
Give short 
answers ! 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
4 x 40 menit 
 
 
 
 
 
 
1. Buku teks 
yang 
relevan 
2. Contoh teks 
fungsional 
3. Gambar 
terkait 
materi dan 
topik 
4. Benda 
sekitar 
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 Karakter siswa yang diharapkan :  Dapat dipercaya ( Trustworthines) 
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12.1. Mengungkapk
an makna 
dalam bentuk 
teks tulis 
fungsional 
pendek 
sederhana 
dengan 
menggunakan 
ragam bahasa 
tulis secara 
akurat, lancar 
dan berterima 
untuk 
berinteraksi 
dengan 
lingkungan 
1. Teks fungsional :  
- Notices 
- iklan 
 
2. Tata bahasa  
- Imperratives 
- Getting attention 
- Comparison 
 
3. Kosa kata 
    Kata terkait tema 
dan jenis teks 
1. Review tujuan 
komunikatif  
dan ciri-ciri 
kebahasaan 
teks fungsional 
pendek terkait 
materi 
2. Menulis kalimat 
sederhana 
untuk - 
memberi  
          himbauan / 
          peringatan 
         - mengiklan-
kan  
Menulis teks 
fungsional pendek 
berbentuk :             - 
Notices 
- Iklan                     
 
 
 
 
 
 
 
 
Tes tulis 
 
 
 
 
 
Product 
 
 
 
 
 
Essay 
 
 
Completion 
 
 
Penugasan 
 
 
 
 
 
1. Write sentences 
based on the 
situation given. 
2. Complete the 
text using 
suitable 
word/words. 
3. Write notices 
related to 
certain places 
4. Write an 
advertisement 
promoting a 
certain product. 
 
 
4 x 40 menit 
 
 
 
 
 
 
 
 
 
 
 
1. Buku teks 
yang relevan 
2. Contoh teks 
fungsional 
3. Gambar 
terkait materi 
dan topik 
4. Benda sekitar 
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12.2. Mengungkap 
kan makna dan 
langkah 
retorika dalam 
esei pendek 
sederhana 
dengan 
menggunakan 
ragam bahasa 
tulis secara 
akurat, lancar 
dan berterima  
untuk 
berinteraksi 
dengan 
lingkungan 
sekitar 
berbentuk  
recount dan 
narrative 
 
 
4. Tanda baca, Spelling 
 
 
 
 
 
1. Teks Essai  
narrative / 
recount  
2. Ciri kebahasaan 
teks narrative / 
recount 
3. Langkah retorika 
teks narrative / 
recount 
4. Tatabahasa 
- Simple past 
-  Past continuous 
5. Kosakata 
- Kata terkait 
tema dan jenis 
teks 
6. Tandabaca, 
spelling 
 
           sesuatu 
3. Melengkapi 
teks fungsional 
pendek 
4. Menulis teks 
fungsional 
pendek  
 
1. Review ciri 
kebahasaan teks 
narrative/ 
recount 
2. Membuat 
kalimat 
sederhana 
terkait teks 
narrative/ 
recount 
3. Mengembangka
n langkah 
retorika teks 
recount dan 
narrative  
4. Membuat draft 
teks recount dan 
narrative 
5. Menulis teks  
recount dan 
narrative 
berdasarkan 
 
 
 
 
 
 
 
Menulis teks pendek 
dan sederhana dalam 
bentuk recount /      
narrative  dengan 
langkah retorika yang 
benar 
 
 
 
 
 
 
 
Tes tertulis 
 
 
 
 
 
 
 
 
 
Proyek 
 
 
 
 
 
 
 
Uraian 
 
 
 
 
 
 
 
 
 
Penugasan 
 
 
 
 
 
Write a short 
recount/narrative 
text based on: 
a. Your experience 
happend to you 
b. The story You 
have ever read 
c. Series of 
pictures given. 
 
Find 5 short texts 
of recount or 
narratives and 
expose them. 
 
 
 
 
 
 
 
8 x 40 menit 
 
 
 
 
 
 
1.Buku teks      
yang relevan 
2. Buku cerita 
bahasa Inggris 
3. Gambar -  
gambar 
terkait cerita 
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draft yang dibuat 
6. Memajang hasil 
tulisan di dinding 
 Karakter siswa yang diharapkan :  Dapat dipercaya ( Trustworthines) 
Rasa hormat dan perhatian ( respect ) 
Tekun ( diligence ) 
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